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Adnotacja. Poj¢cie motywacji definiuje si¢ jako system oparty na jedno$ci czynnikdw wewngtrznych i bodzcow
zewnetrznych, ktore determinuja ludzkie zachowanie. Motywacja jest uwazana za wazny czynnik udanego
nauczania.

Dlatego w tym badaniu chcieliby$smy zbada¢ element motywacyjny w nauce jezyka angielskiego dla studentow
trzeciego 1 czwartego roku wydziatow 1 kierunkow niefilologicznych, ktorzy studiuja dyscypliny ,,Teoria i praktyka
thumaczenia”, ,,Thumaczenie techniczne”, ,Praktyka tlumaczenia” na Narodowym Uniwersytecie Pedagogicznym
imienia M.P. Drahomanowa. Ankiety studentdw przeprowadzone w ramach naszego badania ujawnity niektore strategic
projektowania pedagogicznego (bezposrednio z perspektywy studentow — przysztych nauczycieli), ktore moga wzmocnié
motywacyjny element uczenia si¢ u takich uczniow.

Waznym czynnikiem jest to, ze przyszli nauczyciele mogg zapewni¢ nauczycielom jezykéw obcych pewne pomysty
i sugestie, ktorzy z kolei moga zwigkszy¢ poziom motywacji swoich uczniow.

Nalezy zauwazy¢, ze istnieje juz wiele badan dotyczacych niektorych strategii stosowanych przez nauczycieli w
kontekscie nauczania jezyka obcego, ponadto niektorzy naukowcy sklasyfikowali je wedtug okreslonych cech (Dornyei,
Rost, Schmidt itp.). Dzigki nim udato nam si¢ przeprowadzi¢ nasze badania i uzyskaé pozytywne wyniki dotyczace
studentow kierunkéw niefilologicznych uniwersytetu pedagogicznego, a mianowicie studentdéw Wydzialu Nauk
Przyrodniczo-Geograficznych i Ekologii.

Stowa kluczowe: element motywacyjny, strategie projektowania pedagogicznego srodowiska edukacyjnego, praktyka
thumaczeniowa, nauczanie jezyka obcego, studenci kierunkéw niefilologicznych
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Abstract. The concept of motivation is defined as a system based on the unity of internal factors and external stimuli
that determine human behavior. Motivation is considered to be an important factor for successful learning.

That’s why, in this study we would like to explore motivational component in English as a foreign language
(EFL) translation classrooms for the third and fourth-year students of non-philological departments and faculties
at English Theory and Practice of Translation Education Program in a National Pedagogical University in Kyiv,
Ukraine. The students’ questionnaires revealed some instructional design strategies (IDS) that can enhance
the motivational component of the students in EFL translation classrooms instructional design from the future teachers’
point of view.

The important issue is that there are some factors of which students of Teacher Training Institutions are
aware and interested in due to profession they master and they can provide teachers of foreign languages with
some ideas, so they, in turn, can increase their students’ level of motivation, particularly in their EFL translation
classrooms.

We should say that many international studies have already explored some strategies that teachers use in EFL contexts,
moreover, some scientists classify them according to certain characteristic (Dornyei, Rost, Schmidt etc.), which was very
helpful for our study to proceed and obtain positive results.

Key words: motivational component, instructional design strategies, translation classrooms, EFL classrooms, non-
philological students.
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Amnoraunis. [ToHaTTss MOTHBaLIT BU3HAYAETHCS SIK CUCTEMa, 3aCHOBaHA Ha €JHOCTI BHYTPIIIHIX (DAaKTOPIB 1 30BHIMIHIX
CTHMYIIIB, III0 BU3HAYAIOTh MTOBEAIHKY JIIOAMHA. MOTHBAIIisSI BBAKAETHCSI BAYKIIMBUM (DAaKTOPOM YCIIIIIHOTO HaBYaHHSI.

Och YoMy B JOCIHIDKCHHI MU XOTLIM O JOCHIIUTH MOTHUBAI[IfHUN KOMITOHCHT y BHBUCHHI aHIIIHCHKOT MOBH IS
CTY/IEHTIB TPETHOI'0 Ta YETBEPTOr0 KypciB HE(IIOIOrUHUX (aKyIBTETIB 1 ClELiabHOCTEH, SKUM YUTAIOTh JTUCLIUILIIHY
«Teopist Ta mpakTHKa nepexnanxy», « Texaiuauii mepeknan, «IIpakTuka nepexiany» B HamionaabHOMY refaroriqaHomMy
yniBepcuteti imeni M.I1. /lparomanoBa. AHKETYBaHHS CTYACHTIB, IPOBEJICHE B paMKax JOCIHIIKEHHS, PO3KPHIIO JICSKI
cTparerii earorivHoro aAu3aiiHy (06e3rnocepeaHbo 3 MOy CTYACHTIB — MaHOYTHIX YUUTENIB), SIKI MOXKYTh ITOCHIUTH
MOTHBAIITHNIT KOMITOHEHT HaBYAHHS y TaKUX CTYJCHTIB.

Baxmeum $akropom € Te, 1o CTYACHTH — MaidbyTHI BUMTEI — MOXKYTh HAJATH BUKJIA/a4aM iHO3EMHUX MOB IICBHI
i1ei Ta MPOIIO3HILLi, SIKi, y CBOIO Yepry, MOXKYTb IIi{BHIUTH PIBCHb MOTHBALLIi CBOIX CTY/ICHTIB.

Bapro BinmiTHTH, 10 ICHY€ BXKe 0araTo J0CIIDKCHb, SIKI PO3IIAIAIH AESKI CTPATErii, 10 BIUTE/Ti BUKOPHCTOBYIOTh
y KOHTEKCTI HaBYaHHS 1HO3€MHOi MOBH, OlIbIlIE TOTO, JESKi BUeHI Kiacu(ikyBaiu iX 3a MEBHUMH XapaKTEPUCTUKAMU
(Dornyei, Rost, Schmidt etc.). 3aBasiki iM MM 3MOIJIM IPOBECTH JIOCIIJKEHHS i OTPUMATH ITO3UTUBHI PE3yJIbTaTH, 110
CTOCYIOTBCSI CTYACHTIB HE(ITONOTIYHUX CIEHiaTbHOCTEH MEAaroTiYHOTO YHIBEPCUTETY, a caMe CTYHCHTIB (haKyiabpTeTy
MPUPOAHNYO-TeorpadiuHNX HAyK Ta CKOJIOTII.

KurouoBi ciioBa: MOTHBALIHUI KOMIIOHEHT, CTpaTeril earorivHoro An3aifHy OCBITHHOTO CEPEIOBHIIA, IPAKTHKA
TepeKIiaaTy, HaBYaHHS IHO3eMHOT MOBH, CTYICHTH HE(ITOJIOTIYHUX CIEHiaThbHOCTEH.

Introduction. Motivation is an important factor for successful learning process: well-formed motives, clearly
understood goal of the learning activity give a meaning to the educational process and allow teachers and instructors
to bring the required knowledge and skills to students, to achieve the desired results. That is why many scientists
and educators have developed and use various methods, strategies and techniques for the formation of motivation,
to fruitfully engage the students in educational process.

The results of scientific sources analysis testify the actuality of motivational factors study in modern society. Fast
development of information technologies, lack of “live” communication, a great amount of daily news, ecological
problems and many other factors make modern student less interested in content of learning process and subjects
they major in. That’s why the important point of this study is how to stimulate students’ progress in their EFL
learning. As Dornyei and Cheng emphasize “Without sufficient motivation, the brightest learners are even unlikely
to persist long enough to attain any useful language proficiency” (Dornyei & Cheng, 2007: 153). Therefore, any
attempts to reveal parameters that motivate students to study and learn are very important (Tran, 2007).

Main part. We should say, that many international and home studies have already explored some ways of improv-
ing student’s motivational level that teachers use in EFL contexts, for students learning English: Schmidt and Watanabe,
Y. (2001) said that ... motivated learners learn more because they seek out input, interaction, and instruction, and ...
actively process it”, Aristova N. (2000) underlines the importance of student’s awareness of the purpose of learning
and emotions inherent to the learning process, Alsayed (2003) suggested necessary factors that can help teachers in
motivating students’ active learning process: giving students’positive feedback, increasing their self-esteem and con-
fidence, Nechiporenko M. (2017) stresses the importance of personal example of the teacher, etc.

In his studies, Rost M. (2006) described many of the above mentioned techniques, emphasizing the three layers
of motivation in language learning that helped (See Table 1)

Exploring ‘teachers and learners’ perceptions of strategies that motivate, S.P. Astuti (2013) could find a connec-
tion between the strategies and their impacts on students’ learning motivation. The study suggested that an encourag-
ing manner of teachers is considered to be a motivating factor in the classroom learning. The study also emphasized
a relaxing atmosphere as a key factor for success: she underlined that teachers should “guarantee a safe learning
environment” for students in order to learn a new language. As M.G.M. Lopez (2011: 54) highlighted: “Learning is
easiest, most meaningful, and most effective when it takes place in a non-threatening situation”.

This work is also a follow-up to our investigations (Yaremenko-Gasiuk, Sachenko, 2016) that regarded positive
teacher’s performance as one of the main factors that motivated students to learn foreign language and (Yaremenko,
2009) that explored different levels of motivation which are important to use for lessons design in order to influence
students’ awareness of the learning purpose and importance of education as a training for future professional activ-
ity. Therefore, in current study, adapting ideas of the above mentioned scientists and scholars, we try to consider
different instructional design strategies (IDS) that motivate students learning to further implement them in design
of a EFL translation practice lesson.
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Three layers of Motivation (by Ros?)

Table 1

To attract the learners emotionally,
teachers should

To connect learners with the language
out of the classroom,
teachers should

To make learners study actively,
teachers should

— bring student’s passion into formal
classroom,

— introduce such elements as songs, films,
cartoons, games, that can trigger real
interests,

— organize class activities around the
theme of self-expression,

— give more instructions, connected with
language learning, for independent work
out of the classroom

— direct them to language learning
websites;

— develop an accessible e-information for
them,;

— make each learning activity as vivid

as possible by using interesting and
controversial topics and visual aids to keep
their attention.

— provide various learning activities in
which they can try different learning
methods.

— use themselves as a model of enthusiasm
and motivation.

— provide them with online worksheets,
quizzes and games.

— give them feedback concerning their
language progress.

First of all, let’s define the term instructional design strategies (IDS) as planned by the teacher or instructor
methods and techniques chosen and used to increase and hold their students’ motivation to study and to achieve
some positive effects, such as to make students learning active and to help them be aware of the purpose of their
studying.

Materials and methods. So, within this study, we addressed some gaps in research related to the IDS that moti-
vate as to the particular English language skill, such as translating. Summing it up, the current study attempts to
explore students’ perspectives on their teachers’ IDS employed in EFL translation classrooms.

Therefore, the primary tasks of this study was

— to explore the students (future teachers) reflection upon the strategies that they consider to be motivating
and important to the particular language skill, such as translating.

— to provide clear and practical illustrations on what teachers should do to motivate their students by giving
a summary table incorporating students’ responses.

In brief, the translation course, as the context of the current study, is one of language skills offered in the fifth
semester of the curriculum for teacher training students, who have double specialization in Geography and English,
Biology and English and Chemistry and English. In that course, students learn aspects of translation process through
creative translation of literature and specific purpose pieces (professional texts, manuals, instructions etc.), together
with some theoretical aspects, namely techniques of translation, translation transformations, notion of equivalence,
etc. At the end of the course, they are expected to possess some competencies, such as

— to understand the notion of translation and to identify a unit of translation
to identify the type and level of equivalence of SL and TL texts,
to realize the peculiarities of different types of translation
to use formal translation techniques such as transcription, transliteration, calque,
to identify lexical, grammatical and complex transformations
to analyse the TL text on various topics from the cultural point of view.

Therefore, IDS discussed in this study were limited to the strategies based on the competencies mentioned above.

First, we made a list of 20+ 1(open) strategies, grouped into four blocks according to Dorney’s themes classifi-
cation and a questionnaire with two questions:

[1] Which strategies do you think are helpful in your learning English translation course?

[2] Which strategies does your teacher use when s/he teaches you in the English translation classroom?

Hassa metoay Ta crparerii — IDS 1
1 213
1. Cmeopennsi ymoe 0nsi KOHCMPYKMUBHOL0, MBOPHO20 CRIIKYBAHHS HE3ALEHCHO 810 PiGHS NIO20MOBIEHOCMI cmydenmie — 1
Creating peculiar friendly atmosphere by explaining the rules of behaviour , chatting with students, etc
2. O3HailOMIICHHS 3 KYJIBTYPHUM CIIaJKOM KpaiHH MOBH, SIKa BUBYA€ETHCSI

Bringing various cultural products, such as music, videos to their class, and supplementing a course book with authentic
materials

3. BukopucranHs BHKIIazad4eM 0COOUCTOTO MPHUKIATy
Showing teachers’ enthusiasm and personal interest in learning English and its professional value;

4. TTosicHeHHs1 IeKi/IbKa pa3iB HABYAIBLHOIO MaTepiaily, skuii OyB He 3p03yMiIuM
Re-explaining the learning material

5. Po3’sicHeHHs paByJI MOBEIIHKH AJIs TOAAIIBIIOT KOHCTPYKTHBHOI poO0TH
Explaining the rules of behaviour

6. 3abesneuens MoAHCIUBOCTI AKMUBHO CINABUMU 3ANUMAHHSL, BUCY8aAMU i0ei — 2
Providing the possibility to active learning

7. Po3amoBa mpo Halikpalili HaB4ajabHi METOIM Ta CTpaTerii

Getting to know about the best teaching methods and strategies

8. CTBOpEHHsI CUTYyalliif eMOLIIIHOTO HepeKUBaHHS
Making the first encounter with translation as positive as possible
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1 213

9. IlpunineHHs BUKIaJa4eM yBard TisUIbHOCTI 3 PO3BUTKY BHILHUX MPOLECIB MUCIICHHS, 3IaTHOCTI 10 TBOPYOCTL
Critical thinking and creativity skills development

10. CrioHyKaHHS CTYJICHTIB [IPAIIOBATH B rPyIi (HABYAHHS B MAJIUX TPYIIax)

Working in groups

11. Bukopucmanns HOGImMHIX MeXHON02IU (KOMN TOMEPHUX, MEMOOUUHUX, OUOAKMUYHUX) — 3
The use of learner’s blogs, Facebook

12. Hapauus pisHUX (HECXOXKHX) MUTAHb KOOKHOMY CTYACHTY JUIsS IOBTOPEHHS MaTepiary
Applying different problems for refreshment course

13. 3abe3nedeHHs CTYCHTIB HEOOX1THUM JUJAKTUYHUM 1 PO3IaTKOBUM MaTepiajioMm
Using handouts and visual aids

14. CrioHyKaHHS 10 CaMOCTIHHOTO HAaOyTTs 3HAHb 1 TX 3aCTOCYBaHHS

Stimulating independent and individual work

15. CripusiHHS BUKJIaJa4eM y NPOLeCi BUKIAIaHHs PO3BUTKY CAMOIIOBArH CTYJCHTIB, PO3YMiHHIO HUIMH CBOIX 3B SI3KiB 3
IHIIUMH JTIObMH, IIPHPOJIOI0, KyJIBTYPOIO TOLIO
Developing students’ esteem and self-esteem

16. Jompumanisn sukiadavem no3uyii KOHCYIbMAHMa, NOMIYHUKA, 3ATUUIAIONYU 3d CODOIO (YHKYIIO 302a1bHO20 KOHMPOIO — 4
Playing the role of facilitator and moderator

17. OuiHrOBaHHS 3HAHb CTYJICHTAMH CBOIX OJHOTPYITHHKIB
Evaluating peers

18. JIpy>XHe 3a0XOUCHHS Ta MOCMIIIKa, T0XBaJa, MTPUMKa
Providing students some feedback in a motivating way

19. [epeBipka KO)KHOT MUCHMOBOI POOOTH Ta 11 OLIHIOBAHHS MPSAMO B ayJUTOPil
Doing regular monitoring towards students’ accomplishments and progress

20. IToBara 10 IOTepeHHOTO JIOCBiTy CTy/IeHTa
Referring to the past experience

21. Inwe (axi 6 momueayiiini cmpameeii 3acmocysanu 6u?)
Other (what IDS would you, personally, use?)

Before data collection activities, we piloted the questionnaire in our translation class to ensure that the items
of the questionnaire were understandable. Then, we distributed the questionnaire among students of the 4 and 3%
courses, who have already studied the translation course. Within a month period, the students submitted the ques-
tionnaires to the student/teacher responsible for collecting data and analysis.

The written responses to the questionnaire were analyzed using the methods of studying students’ motivation
direction (Dubovitskaya, 2002). More specifically, we read all the written data and underlined responses to the first
question and compare them with the choice of responses to the second question, indicating the IDS classified
according to the four main themes based on Dorney’s study and calculating the percent as well.

Results and discussion. So, we provided an overview of the strategies and classified them into four main themes
(Fig. 1), based on Dornyei’s (2001).

FOUR MAIN THEMES

(by Dorney)
1.Creating the 2. Generating initial 3. Maintaining 4. Encouraging positive
Basic Motivational motivation and  protecting retrospective self-
Conditions motivation evaluation
Figure 1

For the first theme, students mostly mentioned such IDS as the most useful: the possibility to repeatedly
review the material and using some entertaining factors. The most popular was creating peculiar friendly
atmosphere and showing teacher’s interest. The percent of students that support the latter idea is more than
92% (See Figure 2).

We can say students strongly agree that warming up activities at the beginning of the class and clear explanation
of the rules of conduct at the first meeting with the group are doing great job to create the condition in the class that
enhances learning process and increase the active role of students in their learning.
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The students also support the idea of working in groups as it can encourage skills of cooperation, help every
group member to contribute, enhance a friendly atmosphere in a classroom. But the real situation of using the IDS
mentioned is not so good. Only 60% of teachers use them in their practice.

In the second theme, students can be motivated by providing the possibility to active learning and promoting
positive translation-related values and attitudes which cover sharing learning strategies the students can employ
to be successful and getting to know about the best teaching methods, which are accompanied by creativity skills
development.

As to the third theme, using information technologies and visual aids in the classroom and in out-of-the-class
activities (independent work or individual work etc.) can provide students “real learning opportunities to improve
their English and translation skills” (Fellner & Apple, 2006: 17). Also, social networks (Facebook, etc) can make
a learning process fun and create a new learning atmosphere. Almost 80% of students think positively about these
factors. The real situation of using being only 40%.

Students agree that developing their esteem and self-esteem encourage them, reduce their general level of anxi-
ety, and so becomes another way to motivate their further learning. And what is interesting, stimulating independent
work is preferable among the teachers that is explained by the lack of time for the discipline under investigation.
On the contrary, referring to the past experience is preferable for the students (more than 80%), but is rarely used
by the teachers (40%).

And for the fourth theme, the data shows that the teachers do provide their students some feedback in a motivat-
ing way and do regular monitoring towards their accomplishments and progress, things that students highlight in
their responses as motivational. The preferable and real situation here coincides.

——% of preferable IDS according to respondents

100 -
-i-% of real IDS usage according to respondents

90
80
70
60
50
40
30
20

10

Figure 2. The percent of preferable and real IDS usage

So, according to our investigation and accomplishing the second task we characterize the above-mentioned
themes and show what the teachers should do in the classrooms and what IDS incorporate to motivate their
students to learn (Table 2).

Conclusions. The current study shows what the teachers should do to motivate their students to translate in
their classrooms from the student’s (future teachers) point of view. It also confirms an idea that teachers have
different opportunities to motivate their students using particular instructional design strategies (IDS).

Strategies, such as creating a relaxed atmosphere in a classroom and possessing good relations with
students, supported by many foreign scientists, would seem to increase the students’ motivation in the context
of Ukrainian EFL translation classrooms and, therefore, can be considered as strategies that possibly work in
different settings to increase the level of satisfaction in classrooms and as a result the level of motivation. As
L. Vasylenko (2016) mentioned, that only learning activity that brings satisfaction can be successful.

To what extent this level of motivational component can be increased remains a subject to a further
investigation. Thus, we encourage future studies to explore other possible instructional design strategies in
different settings and for different specialists. Finally, we hope to encourage EFL teachers having similar
teaching practices not to be afraid to use and try different methods and strategies increasing their students’
motivational level.
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Table 2

Characteristics of the themes (by Dorney) and practical recommendations
for level of motivational component improvement

Themes Characteristics What to do IDS
— — creating a friendly — explain to students that making mistakes isa |— walking around the class,
0.2 g z2 classroom atmosphere, part of learning; use humor in your classroom, |— showing teachers’ enthusiasm,
-g § = ;g — ensuring appropriate — try to promote interaction and cooperation — sharing students’ personal interest
2o B 2 group norms; among students; in learning English,
°= g S — some entertainment, such as jokes
and songs;
_ — promoting positive — raise students’ interest to study English — making the first encounter with
8 translation-related values; | translation: translation as positive as possible,
g .g — by highlighting aspects of translation learning |— bringing various cultural products,
SR that the students can enjoy, such as music, videos to their class,
£ > : ; . :
= — by getting to know English culture, speakers, |and supporting a course book with
SRS . ks .
8 E and influence, authentic materials;
s — by explaining practical benefits that students
can get when they master translation skills;
g y
o 2 — varying learning tasks — integrate information technologies in the — the use of learner’s blogs,
£ 5 .S and making them more classroom, social networks,
-§ % ‘§ interesting, — provide a regular experience of students’ — sharing learning strategies they can
= = — protecting students’ success; employ to be successful;
g T E self-esteem and enhancing
© their self-confidence;

w o© & — helping students — attribute students to something that can — provide students some feedback in
£ o EZE positively reflect upon promote their future learning. a motivating way,
§° 282 efforts they did in their — do regular monitoring towards their
2% § % past learning experiences. accomplishments and progress.
gegd
o = 0O

w2

10.

11.

12.

13.

14.

15.
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