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Streszczenie. Wyjasniono pojecie "edukacja wilaczajaca” w  kontekécie studidw
zagranicznych i przedstawiono jego rozumienie przez autora. Okre$lono historyczno-teoretyczne
warunki wstgpne, etapy jej powstawania i rozwoju za granicg. Ujawniono powszechne warianty
realizacji edukacji wlaczajacej w obcych krajach w praktyce szkot. Przedstawiono tendencje
rozwoju edukacji takiego rodzaju za granicg a mozliwosci jej realizacji w Ukrainie ze wzgledu na
specyfike systemu edukacji.
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Abstract. It has been revealed the essence of the concept of “inclusive education” in the
context of the foreign studies and it has been given its author’s definition. The historical and
theoretical preconditions and stages of its formation and development abroad have been
determined. It has been revealed common variants of realization of the inclusive education for
foreign countries in practice of schools. The tendencies of the development of such education
abroad have been distinguished and the possibilities of their use have been expounded taking
into account the specifics of the domestic educational system.
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THKJIFO3UBHA OCBITA 3A KOPJIOHOM: TEHIEHIIII PO3BUTKY

Capogra Ipuna
KaHouoam ncuxon02iuuux Hayk, 0oyeHm kagpeopu nedazociku ma Memoouxu no4amro8oi
oceimu [{poeobuybkoeo depaicasHozo nedazo2iunozo yHieepcumemy imeni leana @panka,
Jpozobuu, Yrpaina

AHoTanis. PO3KpUTO CyTHICTH MOHATTS “IHKIJIIO3MBHA OCBiTA” B KOHTEKCTI 3apyOiXKHUX
JIOCJIIJKEHB 1 JTaHO HOTO aBTOPChKE BU3HAYEHHS. 3’ sICOBAHO ICTOPHKO-TEOPETHYHI MTEPEayMOBH
i erany ii CTaHOBJICHHS 1 PO3BUTKY 32 KOpJOHOM. BusBIIeHO 3arajibHi Uil 3apyOi’KHUX KpaiH
BapiaHTH peastizalii iHKJIIO3UBHOI OCBITH y IPaKTHUI IIKiJ. BHOKpeMIeHo TeHACHIlIT PO3BUTKY
TaKkoi OCBITHM 3a KOPJOHOM 1 YBHPA3HEHO MOKJIMBOCTI IX BHKOPHCTaHHA 3 ypaxXyBaHHSIM
crienudiki BITYU3HIHOT OCBITHBOT CUCTEMH.

Knwouosi cnosa: iHKIIO3WMBHA OCBITa, €TanmyW CTAaHOBJICHHS, TEHICHIII PO3BHUTKY,
0COOIMBOCTI peaizaltii, 3apyOoikKs.

AKTyasbHICTh IPOIIOHOBAHOI CTaTTi 00yMOBJIEHa THM, 110 Ha Mexi XX-XXI cr.
KOHIICMIIisl 1HKIIO3UBHOI OCBITHM Oyna Ha3BaHa JepKaBaMH U ypsagamu OiUbIIOCTI
HaWO1IBIT PO3BUHEHHUX KPaiH CBITY OJTHUAM 13 IIPIOPUTETHUX HAIIPSIMIB yIOCKOHATICHHS
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CBITOBOI OCBITHHOI CHCTEMH 1 TTONITHKH CHPHUSHHS aHTHIACKPUMIHAIIMHNM 3aX0jaM,
MiJBUIICHHIO SKOCTI OCBITM JJI BCiX NiTEH BINIMOBIHO 0 iX OCBITHIX MOTped y
3arajlbHOOCBITHIX IIKOJaX, BKJIIOYAIOYM MIrpaHTiB, JiTed pPi3HOrO COLIalbHOTO
cTaTycy, 00gapoBaHHX 0Ci0 Ta 0ci0 3 00MEXEHUMHU MOXKINBOCTSIMH 3/TOPOB'SL.

IIpoTsirom OaraThoX HECATHIITH V (DOKYCl YHUCICHHUX 3apyOiKHHUX HAyKOBO-
MEeNaroriyHuX JIUCKycili mepeOyBae MpaKTUYHA peaii3amis TEOPETUYHUX IIiJCTaB
IHKJTIO311 13 METOI0 MOCATHEHHA ii TJI00aThbHOI METH — CTBOPEHHS TyMaHICTHYHOTO
CyCHUTbCTBA HA 3acalax IHKIIO3WBHOI KyIbTYpH. Y pe3yibTaTi IpPOAYKTHBHOTO
MDKHapOJHOTO CHiBPOOITHUITBA Ta HAYKOBO-NMPAaKTUYHOI MisibHOCTI Yy cdepi
NEeNaroriku ChOTOJHI YBUPA3HEHO CHUIbHI e(eKTHBHI HampsMu peamizamii
IHKJTFO3UBHOI OCBITH SIK BAXKJIMBOTO €TAITy TII00aThLHOTO PO3BHUTKY JIIOJCTBA.

[HKmIO3MBHA OCBiTa SIK TEPCIEKTUBHA HAyKOBO-JOCHITHA 1 MpaKTH4HA
npobjeMa akTyalbHa 1 Ui YKpaiHu, OCKUIBKM TeJlarorika OCTaHHBOI MepedyBae mie
Ha CaMOMY ITOYaTKy I[OTO NUIAXY. Y 3B'I3KY 3 UM 3BEPHEHHS JI0 MaiKe MiBBIKOBOTO
JIOCBITY 3apyOKHUX KpaiH y 11ii cepi, HOro BUBUEHHS Ta KPUTHIHUI aHAi3, TBOpUE
BUKOPUCTAaHHS 3 YypaxyBaHHAM cCHelHU(IKH BITYU3HSHOTO KOHTEKCTY BBa)KaeMO
CBOEYACHUM 1 3HAUYIIHM JUTS YKPAaiHCHKOT CHCTEMH OCBITH.

Kinpkicte miTeli 3 OOMEKEHHMH MOXJIHBOCTSAMH  3I0pPOB'S  IIOPOKY
301IBIIYETHCS — SIK 3arajioM Y BChOMY CBiTi, Tak 1 B YKpaiHi 30kpema. 3a JnaHHUMU
BcecBiTHBOI Opranizailii 0XOpPOHH 3I0pOB's, TAKHX OCi0 CHOTOJIHI HAIUy€eThCs Oinbliie
10-12 minwiioHiB. barato 3 HHMX He HABYAIOTHCSA B 3arajbHOOCBITHIX IIKOJaX, IO
Ha/I3BUYAIHO aKTyali3ye MpodieMy 1X BKIIOUEHHS 10 CUCTEMH 3arajibHOi OCBITH.

OpHak, HE3BaKAKOYM HAa IOCWICHHS JIEpP)KAaBHOI MOJITHKU IMOAO [IiTeH 3
OOMEXEHHNMH MOXJIMBOCTSIMU 37I0pOB'S Ta TIPOBEICHHS HHU3KH PaJUKaIbHUX
COIIaTbHO-TIEIarOTIYHUX 3aXO0/liB, TpaHchOpMaIlisi CYCHUIBHOI CBIZIOMOCTI CTOCOBHO
OPUAHSTTS 1i€i KaTeropii oci0 SK MOBHONMpPaBHUX UWIEHIB COILiyMYy BijOyBa€eThbCs
HAJATO IOBLIBHO IiJ] BIUIMBOM CTIMKMX CTEPEOTHIIB iX BHU3HAHHSA, IO mepeadadae
BIJICYTHICTh OYIb-SIKHX MOPYIIIEHb Y X PO3BUTKY, 1 crieluiky iX HaBYaHHS B paMKax
JIBOX 130JIbOBAaHMX OCBITHIX cHCTeM (3arajibHoi 1 cheriansHoi). BogHouac
TYMaHICTUYHUH MOTEHINAA 1HKIIO3UBHOI OCBITHM Ma€ HE TIJIbKU CIPHUSATH YCYHEHHIO
NOIIMPEHUX OJHOCTOPOHHIX TOIVISAIB Ha JiTed 3 OOMEKEHUMH MOXKIMBOCTSIMHU
30pOB'S, @ W CTaTH NMPOBIIHMM MEXaHI3MOM CTBOPEHHS PEaJbHOIO IHKIFO3UBHOTO
CYCIIJIbCTRA.

CrporomHi B VYkpaiHi OCOONMBO aKTyaJbHMMH € NpPOOJIEMH BHUKOPHUCTAHHS
MO3UTUBHOTO JIOCBiY 3apyOiKHUX HAYKOBIIB OO 1HKIFO3UBHOI OCBITH BiANOBIIHO
JIO peaniii BITYM3HSHOI WIKOJNHW, 3alpoBa/pKEHHS (QYHJAMEHTAIFHUX TpOrpam
mpoheCciiHOI MArOTOBKH IEAaroriB it poOOTH B IHKIIO3MBHUX Kjlacax, MiABHILCHHS
TOTOBHOCTI OaThKiB JIO 1HKJIO3ii, a TaKOXX MOCWJICHHS MPOCBITHUIIBKOI MisNIEHOCTI
3ac00iB MacoBoi iHpopMariii B 3a3HadeHii chepi.

Y HaykoBUX po3poOkax 3apyOikHuUX aBTOpiB D.Armstrong, F.Armstrong,
H.Levin, D.Mitchel, M.Musset, D.Ryndak, A.Sander, R.Thibert, A.Treherne.
L.Jackson Ta iH. IpecTaBieHi YUCICHHI BU3HAYECHHS MTOHSTTS “1HKIIIO3MBHA OCBiTa”.

TeopeTnuHi 3acajd 1HKJIFO3MBHOI OCBITM BHCBITIIOIOTH TaKi 3apyOixHi
mocmgauku, sk M.Ainscow, C.Barnes, H.BrownG.Bunch, A.Culham, M.Friend,
C.Lusthaus, E.Lusthaus, K.Mutua, M.Nind, M.Oliver, J.York, W.Stainback,
S.Stainback, D.Rogers, L.Redd, A.Renzaglia, H.Smith, S.Stubbs, A.Sander, M. Winzer
Ta Gararo iH.
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Cepen  BITUM3HSHHMX  HAyKOBLIB  MpoOiieMaMH  iHKJIO311  LIKaBIATHCS
O.besnansko, B.Bonmap, C.Bontisens, I'.bonnmapenko, T.Iuismenko, B.CunbOB,
A .KonuTtin, O.CaBueHKO Ta iH.

Mera Hamioi CTaTTi — BU3HAYWUTH W OXapakTEePU3yBaTH ICTOPHKO-TCOPETHUHI
nepeayMOBH, Cy4acHUH CTaH i TeHICHLIT pO3BUTKY 1HKIIO3UBHOI OCBITH 338 KOPZOHOM.

VY cydacHiii 3apyOiKHIM memarorini He iCHye 3aralbHONPUHHITHOTO €IHHOTO
TIyMadYeHHS TEPMiHY “IHKJIFO3WBHA OCBITa” 1 CITOCTEPITA€THCS MHOKHHHICTD TTIIXOIIB
J0 Horo iHTepmpeTarii: Bil MIMPOKOTO PO3YMIiHHS 1HKIIIO31l B KOHTEKCTI Qimocodii
(pimocodcbka KaTeropis, OCHOBHUM CTPWKHEM SIKOi € BH3HaHHA I[IHHOCTI
VHIKQJIBHOCTI KOXKHOI JTUTHHH O€3 BHHATKY) IO BY3bKOTO CEHCY B paMKax €IWHOTO
OCBITHBOTO CEPEJOBHINA, B YMOBAaX SIKOTO 3JIMCHIOETHCS IHTEPAKIlisl MiX IITBMHU 3
00MEKEHIUMHU MOKIIMBOCTSIMU 3A0POB'SI, IX 3JOPOBUMH OJHOJITKAMU i TeJaroramu.

Ha ocHoOBi anamizy Ta BHBUYEHHS 3apyODKHOI JiTeparypd TPOIOHYETHCS
aBTOPChbKE BH3HAYCHHS IIOHATTSA ‘IHKJIIO3WBHA OCBITa”, sfK  0araTOBHMipHOTO
MeAaroriYHoOro SBUIIA, (QYHIAMEHTAILHOK OCHOBOKO SKOTO € BU3HAHHS YHIKAIBHOCTI
W MmiHHOCTI BCiX MiTe 1 BHKIIOYEHHS OyIb-skux ¢opM iX TUCKpHMiHAIIIT,
3a0e3neueHHs MPOAYKTHUBHOTO 3ayYCHHS KOXKHOI JUTHHH JI0 CHUCTEMH 3araibHOI
OCBITH, 110 CrIpusie i MOBHOLIHHIHN colfiaizarii.

He MeHm ckimaiHuM € i TpakTyBaHHsI TepMiHa “ocoOnuBa OCBITHS MOTpeda’.
O6’emnane  KopomiBcTBO, Hampukian, v  CBOiM  YOPHOKCHKIH  ITOmMOBimi
(Warnockreport) Big 1978 poky Bu3Haua€ HOro sk Take, 10 nepeadadae HeoOXiIHICTh
HaJaHHs CIeliadbHUX OCBITHIX mocimyr. Hanpukman, [aHis BUKOPUCTOBYE IBi
kareropii imBamigHOCTi, Tomi sk Ilompma Tta CIIA - Oimemme JgecsTH.
HaiimomupeHinmM migxoaoM A0 1HKIT03i1 y OUTBIIOCTI KpaiH € KaTeropiaabHUi, 10
Bktouae Biml 4 no 10 BUIiB ocoOnmBuX TOTped. Y CydacHOMY CYCHNBCTBI, SIK
NPaBUIIO, 3arajlbHOBU3HAHWMH TOCTAIOTh YOTHUPW KaTeropii (THUIHU) iHBaJIiAHOCTI:
¢bi3uvHa, Clinorta, TIyX0Ta W MOPYIICHHS PO3YMOBOTO PO3BHUTKY. Takok OKpemi
KpaiHU MOXYTh BKJIFOYATH JO Kareropii IHBadiJiB 13 OCOOJIMBUM OCBITHIMH
norpedaMu 0ci0 0e3 iHBaIiIHOCTI (HANPUKIAA, JITeH — MEepeceNeHIliB, 00apoBaHIX
JUTEH 1 TUX, XTO 3a3HAE TPYAHOIIIB YIPOJAOBK HABUAHHS).

Busnauenns ocib 3 ocobnmBuMHU OCBiTHIMU moTpedamu, HaBeneHe MCKO 97
(MixnapoauuMm crtanaaptom kinacudikamii ocitu, ado ISCED — 97 International
Standard Classification of Education), Oymno 3anosuyeHe kpainamu-wienamu OECP
(OpraHi3aiiii eKOHOMIYHOTO CIiBPOOITHUIITBA Ta po3BUTKY, 800 OECD — Organisation
for Economic Cooperation and Development): “Oco0iuBi OCBiTHI moTpedu o0cCi0
BHU3HAYAIOTHCS HEOOXIMHICTIO HaJaHHSA iM JIOJATKOBHX CYCHUILHUX a00 MPUBATHHX
pecypciB 1i1st onepxkanHs ocita” [4, 195 — 196].

IcTopuko-TeOpETHUHIMH ~ TIEpEIyMOBAMH  CTaHOBJICHHS W PO3BUTKY
IHKJTFO3UBHOT OCBITM B  0araTthOX KpaiHax CBITy € paJdKaibHi 3MiHH B
COLIIOKYJIBTYPHIH, MOJMITUYHINA Ta EKOHOMIYHIH cepax KUTTEAISIIBHOCTI CyCIiIbCTBA,
0 3yMOBWJIM IIOCTYIOBY 3MiHY MOTO iJ€0JIorii CTOCOBHO HiTell 3 OOMEXEHUMHU
MOJKJIMBOCTSIMH 37I0pOB’sl (BiJ TIOBHOTO 3allepedeHHs iXHHOTO IpaBa HA JKUTTS B
CYCHIIBCTBI, 130J1ALi1 # cerperanii — 10 1HKIIO3i1).

Y cTaHOBIEHHI # PO3BUTKY IHKIIO3UBHOI OCBITHM 32 KOPIOHOM HaMH
BHOKPEMIICHO YOTHUPH ETAITH:

I) no cepemuan XVIII cT. — moBHE 3amepedeHHs MpaBa MITEH 3 OOMEKECHUMHU
MOKJIMBOCTSIMH 37I0POB'sl Ha OCBITY (COIlialbHA Ta MeJarorivyHa i30JIs1is);
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IT) cepennaa XVIII — mouatok XX CT. — 3apOKEHHSA i€l 1HKITFO3UBHOI OCBITH
Ta mepui cnpobu ii peamizaumii. Lle#i mepiox € Toukoro BianiKy y TpaHcdopmaii
CYCHUIBHOTO CTaBJEHHS 1O JiTeli 3 OOMEKEHHMMH MOMJIHMBOCTSMH 3JI0POB'S Ta
XapaKTepPU3y€eThCS TPOBENCHHSM HOBOI JEp)KaBHOI TONITHKH, CIPSIMOBAaHOI Ha
3a0e3MedeHHS iX ITpaBa HaBYATHCSI B MACOBIH IIKOJIi;

1) 40-i — 90-i pp. XX cT. — mepioa eKCIepUMEHTAIBLHUX IMOUIYKIB y cdepi
IHKITIO3MBHOI OCBITH, IO XapaKTePU3y€ETHCS MOCHICHHSIM IHTETPalliiHUX MPOIECIB Y
Hili, BarOMH BHECOK J0 Tepediry SKWX BHOCATH OaThKH HiTeH 3 OOMEKCHHMH
MOYKJIMBOCTSIMH 3[IOPOB'Sl, MPEICTABHUKH T'POMAACHKHAX OpraHizaliil i mporpecuBHi
3apyO0ixkHI MeJarory;

IV) 13 1994 p. XX cT. i 10 TemepimHpOro 9acy — odirmiitHe 3aTBepKEHHS
IHKITIO3UBHOT OCBiTH, 00yMOBIIeHe NpuiHATTAM CanamaHkchkoi naekmapariii (1994 p.)
OLMBLIICTIO KpaiH CBITY Ta BBEICHHSAM IbOTO TMOHATTS JO IeJaroriaHol
TEPMIHOCUCTEMH, L0 CIPHSIE BAOCKOHAICHHIO HALIOHAIBHUX CHCTEM OCBITH, a came
30KEHHIO JBOX TPATUIIIMHO MOIAPHHX 1i aCHEeKTIB (CHeIiadbHOro i 3arajJbHOro) Ta
ix TpaHcdopMallii B iHKITIO3UBHY OCBITY [5].

YponoBxk mOmyKy e(peKTHBHHX pO3B’S3KiB MpoOIeM IHKIIO3WBHOI OCBITH
BIZIITOBITHO IO MPUHHATOTO KypCy MOIEpHi3amii CBITOBOI I HAIliOHAJIBHOI CHCTEM
OCBITH y MPaKTHIII 3apYOIKHHUX HIKIJT OaraTboX KpaiH yCHIlTHO BOPOBAKYIOThCS TaKi
3arajibHi BapiaHTH: 1) agMiHiCTpaTHBHI (IEeUEHTpaIi3alis; 3MiHCHeHHs Oe3epepBHOrO
BHYTPIIIHBOT'O 1 30BHIITHHOIO CIIBPOOITHHUIITBA; ITABHINEHHS OOCATY Ta SKOCTI
30BHIIIHBOI JOITOMOTH ¥ MiATPUMKH JIITAM 3 OOMEKCHHUMH MOXKJIUBOCTSIMU 3JI0POB'S
Ta ixHiM OaTbkam); 2) HaBYAIBHO-METOAWYHI (BHKOPHUCTaHHS OCOOMCTICHO
OpIEHTOBAaHWX TIEPCOHATI30BAHUX OCBITHIX  TEXHOIOTIN; 3alpOBaJLKCHHS MOl
“IIpodbecitine CcHiBpOOITHUITBO; peaizaiis KOMILIEKCHUX (GOpM B3aeMOJIl Mix
nejaroraMu  crerfiaibHoi  #  3arajbHOl  OCBITH  (KOHCYNbTalliliHA, KOMaH]IHA,
napayenbHe HaBYaHHS, KOOTIEPATUBHE HABYAHHS); PO3pOOKa iHJMBIyaTbHOTO IUIaHY
HAaBYaHHA Ta BHUXOBAaHHA I KOXKHOI IUTHHH B paMKax iHTerpamii ypodHoi #
M03aypOYyHOi JisUIbHOCTI); 3) TpEeBEHTHBHI (IHTEHCHBHAa IPEBEHTUBHA MEAUKO-
MICUXOJIOTO-TIeIaroriyia  NpoQiIakTHKK 3IIHCHEHHS 1HKII0311); 4) opraHizalfiiiHo-
YHOpaBIiHCHKI (MIPOBEACHHS PsALy 3MiH 1 MOMUdiKaliid y comiaabHO-TIeIaroriYHOMy
CEPEIOBHIII IIIKOJH;, MPOSKTYBAHHS IMEPCIIEKTHBHOTO IUIAHY PO3BHUTKY iHKIFO3MBHOI
IIKOJIM; OpraHizaiis e(peKTUBHOI CUCTEMH MEHEPKMEHTY SIKOCTI 1HKJIFO3UBHOT OCBITH
Ha 3OBHINIHBOMY 1 BHYTPIMIKUIEHOMY PpiBHAX); 5) mnpodeciiiHo-Tienaroriati
(npoBeneHHss Oe3lepepBHOrO Ta CHUCTEMATHYHOrO MiABUILEHHA KBamidikamii
MIe/IaroTiB 1 PiBHS MeJaroriyHoi KynsTypu 0aThKiB) [1].

[IpoBenennit Hamu aHami3 3apyOiKHUX 1 BITUM3HSIHUX HAYKOBHX JDKepen i3
pPO3MIIAAYBAaHOI TEMH MIiATBEPAMB, [0 BUHUKHEHHS IIEJarorivHoro (¢GeHoMeHy
“IHKJIFO3MBHA OCBITa” OOYMOBJICHO, IIEPEIOBCIM, TpaHC(HOPMAIIEID CYCHIBHOT
CBIJIOMOCTI CTOCOBHO [iTe 3 OOMEKEHHMH MOJIMBOCTIMH 370pOB’s. SIK BigoMoO,
piBEHb PO3BUTKY CYCHIJIbCTBA BH3HAYAIOTh 32 HWOro CTaBICHHSAM [0 AiTeH, 0cid
MOXHUJIOTO BIKy Ta HENOBHOCIPaBHUX. IcTopuuHi ()akTH € CBIgUEHHSIM TOTrO, SIK 3a
nepion  Maibke  JBOXCOTJIITHROI  OesnepepBHOI  OOpOTHOM  MPOTPECHBHUX
NPEACTABHUKIB HAyKH, KYJIbTYpPH, MEIWLMHA U OCBITH MOCTYIIOBO 3MiHIOBAJIOCS
NaHiBHE CTaBJICHHS CYCIIBCTBA 0 JiTeH 3 0OMEKEHUMH MOKJIMBOCTSMH 310POB’S:
BiJI TIOBHOTO HEMPUHUHATTS 1 HABITh 3HUIIICHHS — Yepe3 Cerperariio i iHTerpariio — 10
iHKOTRO31i. 111 mporecu € CHiTbHUMH I OUTBIIOCTI KpaiH CBITY. XapaKTEpHO, IO
MoNiOHe YIEPeIDKCHHS 100 HEMOBHOCHPABHUX MO HE TIIBKU IepeciuHi
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TpOMaJsiHH, a i MPEeICTaBHUKM iHTENireHuii (BuMTei, Jikapi, opucty, inocodu ta
iHmi) [2;3].

BaxnuBuM iCTOpHYHUM eTamoMm, IO 3akiaB (yHZaMeHT s CTIHKOTO
TPUBAJIOTO YIEPEHKEHHS 10 JTITSH, BUTIAI SKAX pas3fode BiIPI3HIBCS Bil 3IOPOBHX,
OyB mepion aHTHYHOCTI. Halbinbm sickpaBUM BiJOOpa)KEHHSIM 3aralbHOTO CTABICHHS
aHTUYHOI TMBLTMIZAIil A0 [iTell 3 OOMEXEHHMH MOMJIHBOCTSIMH OYJIO TOTaIbHE
arpecuBHe BiATOprHeHHS iX y CrapomaBHiit Criapti, Adinax i Pumi. I xoua cormiaibpHO-
NOJMITHYHUK yCTpi mMX JAepkaB, OyB aOCONIOTHO pIi3HUM, yci BOHU Oynu
OJTHOCTAHUMH y CBOEMY HEBM3HAHHI i HEMPUHHATTI XBOpUX 1 (Pi3MyHO craOKux
HEMOBJIAT SK HEHOTPIOHMX WICHIB CYCHUTBCTBA, IO CHPHYMHHIO IX OCTpaKi3M,
i30JALiI0 1 MpUMYycOBY eBTaHa3ito. [Ipo Take CTaBlIeHHS AaHTUYHOTO CBITY [0
3a3HaveHoi KaTeropii oci0 cBig4aTh HEYUCIICHHI (aKTH ICTOPUYHHUX XPOHIK, IO
30epernmcst po Hamoro 4acy [1; 3; 5]. Hyxe mpomoBuCcTUMHU € (hparMeHTapHi
BIZIOMOCTI IIPO KHUTTS BiIOMHX aHTHYHHX OCIO, SKi Majgu MOPYIICHHSA Y (I3HIHOMY
po3Butky (nioet ['omep, Gaiikap Ezom, noet Tipreoc 1a iH.).

HesBaxatoun Ha KapauHAIBHI 3MIiHH B psAfi 3apyOiKHHX KpaiH YIPOIOBK
MIBTOPH TUCSYOIITh, Y CEPEIHHOBIYHOMY 3aKOHOJABCTBI IOPUANIHHHA CTATyC JITCH 3
OOMEKEHHMH MOXJIMBOCTSMHU 3JI0OpOB'Ss HE TeperisiiaBcs. 3a NaHUMU JesKUX
ICTOPHYHHX CBiJY€Hb TUIIOBE CTABJICHHS €BPOINEHCHKOr0 CYCIUILCTBA A0 HHUX SICKPABO
YBHpA3HIOBAB HaJaHHH iM TepMiH “imior” (Bim rpem. “idiotos” — Hesirmac; ocoba, ska
He Oepe y4acTi B CyCHiIBHOMY XKHTTI ).

Y XIX cr. ymepumie y CBiTOBiM icTopii Oyno CHPOCTOBaHO yHepelKeHe
CIIPUUHATTS HEMOBHOCHPAaBHUX O0Ci0: 3MIHUBCS COWIaNbHUA CTaTyc MdiTed 3
OOMEXEHHNMH MOXIIMBOCTSAMHU 3[I0OPOB'S, SKi OTpUMalld OQiliiiHy AepkaBHY
MiATPUMKY. YXBaleHHS psIOM 3apyODKHHMX KpaiH 3aKOHY Mpo 00OB'SI3KOBY 3arajibHy
0E3KOIITOBHY IMOYAaTKOBY OCBITY 3alo4aTKyBaJlo CTPIMKHH DPO3BUTOK BiAMOBIIHUX
CHeliaJIbHUX YCTAaHOB Y IIEHTPax CBITOBOTO KYJIBTYPHOTO, HAyKOBOT'O Ta ITOJiTHYHOTO
*)uTTst (ABctpanii, ABctpii, Aurmii, Himewuuni, [Tonsmi, Janii, Itanii, Hinepnannax,
CIIA, ©panmii, IBewii), Bu3HaumIo Jpkepena ix ¢GpiHaHCYBaHHS, a TaKOX CIPHLIIO
po3po0ii 1ieid i MEeTOiB HaBUaHHS.

I3 2011 poky MiHicTepcTBO OCBITH ITaimii BBenO HOBI BHUMOTH 1O pPOOOTH
CHeIlaJIbHUX TENarorip, Mo nepeadavyaiyd HaJaHHS IHAWBIAYaJbHOI MIATPUMKHU
YOTHUPHOM JITSIM 3 OOMEKEHUMHU MOKIHMBOCTSIMU 310pOB's [2,66].

3aranoM cremianpHa IMHATPUMKA [iTel 3 OOMEKEHHMH MOMIJIMBOCTSIMHU
pealtizyeThcst MIXKAMCIUIUTIHAPHOI KOMaHI0K (axiBIiiB, A0 AKOI HaJle)KaTh IEIaror,
Mearor-BMXoBare/ib, MOMIYHUKH Ie[arora, CreljaJbHui mnegaror, (i3ioTeparesT,
COLiaIbHUI MpalliBHUK, Me/IcecTpa, Ae(eKToIor, JIiKap, a TAKOXK OaThbKU WX AiTeH i
NPEJICTABHUKHN TPOMAJICBKIX OpraHizalliif. A 1e, 31 cBoro OOKy, MiATBEP/IKYE €IUHY
OCBITHIO TMOJITHKY WIKOJH, CHPSMOBaHY Ha OOpoThOy 3 OyIb-skuMu (opmamu
Maprifanizamii Ta cerperaumii agiteil, fKi, Ha ’Xaib, 1€ MalOTh MICIe B peajbHil
JiiiCHOCTI.

Y Himeuuuni mnpoiec IHKIFO3MBHOI OCBITH JiTel 3 OOMEXKEHUMH
MOJJIMBOCTSIMH 3JIOPOB'Sl 3aCHOBaHWH Ha €MIIIPUYHHUX 3HAHHSIX 1 XapaKTepU3yeTbCs
HAYKOBO-OOTPYHTOBAaHMM MigXOJOM J0 #Horo oprasizauii. Tyr, sk i B Iranii,
crierfiajibHa MiATPUMKA TaKMX OCIO 3AIHCHIOETHCS MIDKIMCIMILIIHAPHOK KOMAaH]IOH0
¢axiBiiB, 0aThKIB Ta rPOMaJChKHX MpeAcTaBHUKIB. CiiiJi 0COONMBO HAroJOCHTH Ha
AKTUBHHUX 3YCHJUIAX YCBOI'O IIKUIBHOTO KOJEKTHBY LIOAO CTBOPEHHS MPHPOAHOI,
BIIKPHTOI 1 CIIPUATIIMBOI aTMOChEpH B3aEMOJII yCiX 3aIliKaBICHUX Y ITLOMY IPOIIECi
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cropin. CreriaibHi MeIarory i meJaroru 3arajbHOl OCBITH pa3 Ha TIKIEHb CILIHLHO
MPAlOTh HaJX IJIAHOM POOOTHM HA HACTYNMHHUHM TKAeHb. [liHHMUM y mocBimi
HimeuyurHu, Ha Haml OIS YiTKO BH3HAYCHA YUCIEHHICTH JITCH B 1HKIFO3UBHOMY
KJlacl — y CHIBBiZHOIIEHHI HE Oinblie 3 HEMOBHOCHPABHUX IiTel 10 23 370pOBHX
OJTHOJIITKIB.

JoBruii yac OCHOBHMUM iHCTUTYTOM HaBYaHHsS U BUXOBaHHS IiTeH 13 pPi3HUMHU
3axBoproBaHHAMH B llombimi Oynm criemianbHi (1HTErpariiiii) mKoIH, y sIKUX Ha BCiX
3aHATTSAX OCHOBHOMY BUHTEIIIO ACHCTYE CIICMiabHAN MeIaror, y kKiacax 37e01IbIIoro
HaBYaeThes 15 — 20 nmited, i3 akux 2 — 3 MarOTh OCOOJHBI OCBITHI MOTpeOH [7].

VY Cnonyuenux lltarax AMepuky menaroridia MmiATPUMKa HaJA€ThCs OITSAM 3
00MEKCHIMH MOKITUBOCTSIMH 3I0POB'SI B paMKaX IIporpaM creriantbHuX Kiacis (pull-
out services), T. 3B., “peCypcHHUX IIEHTPIB”, 1 BIacHe 3araJibHOOCBITHIX KiaciB [5, 77].

AHTTICBKI HAYKOBII 3alpONOHYBAIH YHIBEpPCAJIbHY TEOPETUYHY MOJENb
3a0e3meyeHHs 1HKII0311 y MIKOJNI, BIAMOBIMHO MO SKOi I1HKITIO3MBHHM II€aroraM
HEOOXITHO  TPOSBIATH  OCOOJIMBY  THYYKICTH  CTOCOBHO  IHAMBIAYaIbHHUX
XapaKTEePHCTHK JIiTel 3 00MEKEeHUMH MOMKIIMBOCTAMH 310POB's. IX y jkK01HOMY pa3i He
cmix Bim iXHIX pOBECHHWKIB Hi 1307I0OBaTH, HiI 0e3riy3mo ‘‘3aHyproBaTH’ B
3araJbHOOCBITHI Kjacu. IloTpiOHa peamizalliss IIIJIOT0 KOMIUIEKCY 3aXOMIiB i3
MaKCHUMaJbHAM ypaxyBaHHSIM OCOOHMCTICHOrO YHMHHHKA: pETEbHI iarHOCTHKA,
TUTaHYBaHHsI Ta MOHITOPHHI PiBHS 1HAMBIAYalbHOTO PO3BUTKY XBOpPOi AMTHHH;
BHKOPUCTAaHHSA €(QEKTUBHOI IMNITPUMKHA 3 OOKY JOPOCIOr0 ICHA IIeIarorigHoro
KOJIEKTUBY (KOJNH IIe HeoOXiIHO); rapMOHiiHEe MpOBa/PKEHHs MapayenbHoi poboTn
JIBOX TEAaroriB (3arajibHOi Ta CIEIialbHOI OCBITH); i BU3HAHHS BCIM KOJICKTHBOM
IIKOJH i7iel 1HKITFO3ii Ta criibHe 1 e)eKTHBHE PO3B’SI3aHHS TPYIHOIIIB, CIIPHYHHEHIX
pi3HOMAITTAM T™OTped miTeli; Oe3nmepepBHUI CYNpPOBi B OCBITHBOMY IpOIECi
HEMOBHOCIPABHOT JMUTHHHU 3 METOIO MiJABHIIUTH PIBEHb 11 JOCATHEHb Yepe3 MPU3MY
BHUMOT IIKOJIA, BHXIJIHOTO MOTEHIiaNy W YCHIIIHOCTI 1HIIUX JiTeHd 3 OOMEXKECHUMHU
MOJKJTMBOCTSIMU 37I0POB'SI.

Bararopiunuii 1ocBiA 3apyOiKHUX KpaiH MATBEPIDKYE, IO OJHUM i3 CYTTEBUX
Oap'epiB MpPaKTHYHOI peaizallii IHKJIIO3MBHOI OCBITH € CTaBJICHHs OaThKIB J0O Hel.
3a3Bnuain mosiBa  miTed 3 OOMEXEHHWMH MOXXIHUBOCTSAMH  3JIOPOB'SL B
3arajbHOOCBITHBOMY KJIaci TPU3BOAMTH 1O CTypOOBaHOCTI 0OAaTHKiB 30POBHX miTeH
MOJIJIMBUM TOHW)KEHHSIM SIKOCTI OCBITHBROrO Tpolecy. bararo 0arekiB miTeil 3
OOMEXEHHNMH MOXJIMBOCTSAMHU 37I0POB'S TaKOX CYMHIBAalOTECI B TOMY, IO
iHQpacTpyKTypa IIKOJIM, BKIIOYalOYM ii MaTepiajJbHO-TEXHIYHE 3a0e3ledeHHs,
npodeciiiny KOMIIETEHTHICTh I1€JaroriB, MOCTaTHLO MIATOTOBJIEHA JUIs TOTrO, 00
NPUAHSTH 1X JiTed 1 HajaBaTH M JOJAaTKOBY MIJITPUMKY B iX PO3BUTKY. AHAJIOTI4HI
M0OOIOBAaHHS BHUCIIOBIIIOIOTH 1 JesIKi 3apyOiKHI Meqarory, siki BBaKaIOTh 1HKIIO3UBHY
OCBITY HEJIOIUILHUM 3aXO0JIOM, III0 HE BHIIPABJOBYE MOB'I3aHUX i3 HUM OYiKyBaHb
XBOpHX JiiTed Ta ixHix OarbkiB [8]; [9]. OnnHak pe3ynbTaTH MaclITaOHUX
NOPIBHSUTBHUX JTOCTIIKEHb IeJaroriB Pi3HUX KpaiH CBITY AOBEJH, IO aKTUBHA y4acTb
0aTbKiB B OCBITHBOMY IpOLIECI BHHATKOBO W MaKCHMAaJIBHO MO3UTHUBHO BIUIMBAE Ha
3MiHM B €MOIlifHIi, colliajbHId Ta HaBYalbHIM cdepax JiTeld 3 0OOMEKEHUMH
MOYJIMBOCTSIMH 3JI0POB'S Ta X 3JJOPOBUX OJHOJITKIB.

HageneHo npukian 6aTbKiBCHKUX 1HIIIATHB Y KOHTEKCTI HAIIIOTO JTOCIIHKEHHS.
YV 1944 pomi y BemmkoOpuranii icHyBamo 11 THIB cHemiaJbHUX IMKUT IS
HEMMOBHOCTIpaBHUX HiTed. OCKUIBKM TaKuX 3akiafiB HE BHCTAYallo A BCiX
Oaxarounx, i3 1960 poky po3modaBcs pyx 3a PO3IIUPEHHS MEPEeXi MK, SIKHHA
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ovonuiau Oatbku. [lepmmMu oTpuManu MOXKIUBICTH BIUIMBATH HA IMOJITHKY MicTa i
700iI0BaTy BIPOBAIKEHHS 1HKIIIO3UBHOI OCBITH 0AaThKU 3a3HA4YEHOI KaTeropii AiTed y
Jlormoni B 1984 pomi. Boum craim unenamm Pamm micta i depe3 Hel modaiu
BIIPOBAKYBaTH iHHOBamii. Anle TyKe IOBro IPOMAaJChKICTh YWHWIIA 3ANEKIHHA OIip
TakuM 3MiHaM. BopoTb0a mpoTtu AuckpuMiHamii ocid 3 0COOMMBUMHU MOTpeOaMH SIK
3aradbHOAEPKAaBHHUN PyX Ta 3allPOBAHKCHHS 1X HaBYaHHA ‘‘Ha PIBHUX YBHUPA3HUINCS
yatre 3 1997 poky.

Y Hinepnannax miTd 3 0OMEKEHUMH MOXIHUBOCTSIMU 3JI0OPOB'S 37100yBarOTh
OCBITY 3a mporpamoro ‘“HaBuaemocs pazom” (3a iHIIMM mepekiagoM — “Imemo 10
IIKOJIM pa3oM’”) B 3arajlbHOMy TIOTOI, SKIIO 3 IIUM TOTO/KYIOTbCA OaThKU.
Amnanoriuna curyariis cknanacs u y [omemmi. Tyt miaroroBka gitel 3 0OMeXEHHIMU
IO iHTerpamii B CHUCTeMy 3arajbHOi OCBITH 3IIHCHIOETbCS B pPoOAMHI abo y
CrieIfiani3oBaHuX JeHHHUX IIEHTpax s O0aTeKiB [6, 77].

Orxe, MPOBEACHUI HAMH aHaIi3 IOKa3ye, MO0 B IOMIYKY iJeaTbHOI MOIemi
IHKJTFO3UBHOT IIKOJIM 3apyOiXKHi MeAarord MocTyNOBO yCBiJOMIIOIOTh HEMOXKIIUBICT
CTBOPEHHS €IMHOI YHIBEpPCAIBHOT MOJIENI 1HKJIFO3ii, IKy MOKHA aJanTyBaTH B KOXHIN
KO, a TaKOXX OIHOTO, €JUHO NPaBWIBHOIO TNUIAXYy i peam3armii B
3araJlIbHOOCBITHROMY Tporieci. HEeKOpeKTHO pO3MIsmaTH IHKIIO3MBHY IIKOIY uepe3
npu3My i BUHSTKOBOCTI, OCKUIBKY MPOBIJHOIO METOIO 1HKJIFO3i1 € CTBOPEHHS ““IIIKOJIH
IS BCix”. IHKITIO3WBHA IKOJa — IIe, IEPEIOBCIM, OCBITHIM 3aKial, OCHOBHUM
CTPHKHEM SKO1 € Oe3nepepBHa pedieKcUBHA JiSUTbHICTb.

VYcnimHicTh PO3BUTKY IHKITFO3UBHOI OCBITHM TaKHX aKTyalbHHX IUIsl Cy4acHOI
3apyOiXKHOI Ta BITYM3HSHOI ITEJJArOTiKK 3aB/IaHb MMOCHJICHHS POJIi PAaHHBROTO HaBYAHHS
K (hyHIaMEHTY IHKITFO3MBHOI OCBITH; MiABHINEHHS SKOCTI CHiBIpali 3 OaThbKaMu SK
MPOBITHOTO MEXaHi3My OCTAHHBOI, CHCTEMAaTU4HE MiJABHINCHHS KBamiikaiiii BCix
0ci0, TPUYETHHX /O Hel, a TaKoX OHOBJEHHS OCBITHIX mporpam mpodeciiHoi
MiTOTOBKH CTY/JIEHTIB IEeJaroriyHuX HapsMiB.
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INCLUSIVE EDUCATION ABROAD: TENDENCIES OF THE
DEVELOPMENT

Sadova Iryna

The urgency of the proposed article is due to the fact that on the verge of XX-
XXI centuries. the concept of inclusive education has been named by states and
governments of most of the most developed countries of the world as one of the
priority areas for improving the world educational system and policies to promote
anti-discrimination measures, improving the quality of education for all children in
accordance with their educational needs in schools of general education, including
migrants, children of different social status, gifted persons and people with disabilities.

For many decades, the focus of many foreign scientific and pedagogical
discussions is the practical realization of the theoretical basis of inclusion in order to
achieve its global goal - the creation of a humanistic society on the basis of inclusive
culture. As a result of productive international cooperation and scientific and practical
activities in the field of pedagogy, today the common effective directions of the
implementation of inclusive education as an important stage of global development of
mankind are revealed.

Inclusive education as a promising research and practical problem is relevant
for Ukraine as the pedagogy of the latter is still at the very beginning of this path. In
connection with this appeal to the almost half-century experience of foreign countries
in this area, its study and critical analysis, creative use, taking into account the
specifics of the domestic context, we consider timely and significant for the Ukrainian
educational system.

The number of children with disabilities is increasing year by year - both
globally and in Ukraine in particular. According to the World Health Organization,
there are more than 10-12 million people today. Many of them do not attend general
education schools, which greatly addresses the problem of their inclusion in the
system of general education.

However, despite the strengthening of the state policy on children with
disabilities and a series of radical socio-pedagogical measures, the transformation of
the public consciousness regarding the acceptance of this category of persons as full
members of society occurs too slowly under the influence of persistent stereotypes of
their recognition, which presupposes the absence of any -any violations in their
development, and the specifics of their training within two isolated educational
systems (general and special). At the same time, the humanistic potential of inclusive
education should not only help to eliminate common unilateral views on children with
disabilities, but also become a leading mechanism for the creation of a real inclusive
society.
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Today, in Ukraine, the problems of using the positive experience of foreign
scientists in relation to inclusive education in accordance with the realities of the
domestic school, the introduction of basic programs of professional training of
teachers for work in inclusive classes, increasing the readiness of parents for inclusion,
and strengthening the educational activities of the media in this area are particularly
relevant. .

In the scientific developments of foreign authors D.Armstrong, F.Armstrong,
H.Levin, D.Mitchel, M.Musset, D.Ryndak, A.Sander, R.Thybert, A.Treherne.
L.Jackson et al. numerous definitions of "inclusive education” are presented.

The theoretical foundations of inclusive education are covered by such foreign
researchers as M.Ainscow, C.Barnes, H.BrownG.Bunch, A.Culham, M.Friend,
C.Lusthaus, E.Lusthaus, K.Mutua, M.Nind, M. Oliver, J.York, W.Stainback,
S.Stainback, D.Rogers, L.Redd, A.Renzaglia, H.Smith, S.Stubbs, A.Sander, M.
Winzer and many others.

Among the domestic scientists, the problems of inclusion are interested in O.
Bezpalko, V. Bondar, S. Boltivets, G. Bondarenko, T. llyashenko, V. Sinov,
A.Kopitin, O.Savchenko and others.

The purpose of our article is to identify and characterize the historical and
theoretical background, the current state and trends of the development of inclusive
education abroad.

In contemporary foreign pedagogy there is no universal common
interpretation of the term "inclusive education™ and there is a plurality of approaches
to its interpretation: from a broad understanding of inclusion in the context of
philosophy (the philosophical category, the main core of which is the recognition of
the value of the uniqueness of each child without exception) to the narrow sense
within the framework the only educational environment in which interactions between
children with disabilities, their healthy peers and teachers are carried out.

On the basis of the analysis and study of foreign literature, the author's
definition of the concept of "inclusive education™ is proposed as a multidimensional
pedagogical phenomenon, the fundamental basis of which is the recognition of the
uniqueness and value of all children and the exclusion of any form of discrimination
against them, ensuring the productive involvement of each child in the system of
general education, which contributes to its full socialization.

No less difficult is the interpretation of the term "special educational need."
The United Kingdom, for example, in its Warnock Report of 1978 defines it as
requiring the provision of special educational services. For example, Denmark uses
two categories of disability, while Poland and the United States - more than ten. The
most common approach to inclusion in most countries is categorical, which includes 4
to 10 types of special needs. In today's society, as a rule, there are four categories
(types) of disability that are generally recognized: physical, blindness, deafness and
disturbances of mental development. Individual countries may also include persons
with disabilities with special educational needs (such as relocated children, gifted
children and those experiencing difficulties during study).

The definition of persons with special educational needs, as set out by ISCO
97 (International Standard Classification of Education, or ISCED-97 International
Standard Classification of Education), has been borrowed by OECD member countries
(OECD - Organization for Economic Cooperation and Development) : "The special

302 © Knowledge, Education, Law, Management



ISSN 2353-8406 Knowledge, Education, Law, Management 2017 Ne 4 (20)

educational needs of individuals are determined by the need to provide them with
additional public or private resources for education” [4, 195 - 196].

Historical and theoretical preconditions for the formation and development of
inclusive education in many countries of the world are radical changes in the socio-
cultural, political and economic spheres of society, which have led to a gradual change
in its ideology for children with disabilities (from the complete denial of their right to
life in society , isolation and segregation - to inclusion).

In the development and development of inclusive education abroad, we have
identified four stages:

I) until the middle of the XVIII century. - a complete denial of the right of
children with disabilities to education (social and pedagogical isolation);

I1) the middle of the XVI1II - the beginning of the XX century. - the emergence
of the idea of inclusive education and the first attempts to implement it. This period is
a reference point for transforming the public attitude towards children with disabilities
and is characterized by a new state policy aimed at ensuring their right to study at a
mass school;

I11) 40th and 90th years of the XX century. - the period of experimental
searches in the field of inclusive education, characterized by the strengthening of the
integration processes in it, a significant contribution to the course of which is made
parents of children with disabilities, representatives of civic organizations and
progressive foreign teachers;

IV) since 1994, XX century. and to date, the official approval of inclusive
education, due to the adoption of the Salamanca Declaration (1994) by the majority of
countries in the world and the introduction of this concept to a pedagogical
terminology system, which contributes to the improvement of national educational
systems, namely the convergence of two traditionally polar aspects of it (special and
general) and their transformation into inclusive education [5].

In the search for effective solutions to the problems of inclusive education in
accordance with the adopted course of modernization of the world and national
educational systems in the practice of foreign schools in many countries, the following
general options are successfully implemented: 1) administrative (decentralization, the
implementation of continuous internal and external cooperation, increase in the
volume and quality of external assistance and support for children with disabilities and
their parents); 2) educational and methodological (use of personally oriented
personalized educational technologies; implementation of the model "Professional
cooperation"; realization of complex forms of interaction between teachers of special
and general education (consulting, team, parallel training, cooperative training);
development of an individual plan of education and education for each the child within
the framework of integration of lessons and extracurricular activities); 3) preventive
(intensive preventive medical-psychological and pedagogical prevention of inclusion);
4) organizational and managerial (carrying out a number of changes and modifications
in the social-pedagogical environment of the school; designing a long-term plan for
the development of an inclusive school; organization of an effective system of quality
management of inclusive education at the external and in-house levels); 5) vocational
and pedagogical (conducting continuous and systematic improvement of the
qualifications of teachers and the level of pedagogical culture of parents) [1].

Our analysis of foreign and domestic scientific sources on the topic under
consideration confirmed that the emergence of the pedagogical phenomenon of
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"inclusive education" is due, above all, to the transformation of public consciousness
regarding children with disabilities. As you know, the level of development of society
is determined by its attitude towards children, the elderly and the disabled. Historical
facts are evidence of how, over a period of almost two hundred years of continuous
struggle of progressive representatives of science, culture, medicine and education, the
dominant society's attitude towards children with disabilities was gradually changing:
from total rejection and even destruction - through segregation and integration - to
inclusion . These processes are common to most countries of the world.
Characteristically, similar bias towards the disabled was shared not only by ordinary
citizens but also by intellectuals (teachers, doctors, lawyers, philosophers and others)
[2; 3].

An important historical stage that laid the foundation for a lasting long-term
bias towards children, whose appearance was strikingly different from the healthy,
was the period of antiquity. The most striking reflection of the general attitude of the
ancient civilization to children with disabilities was the total aggressive rejection of
them in Ancient Sparta, Athens and Rome. Although the socio-political structure of
these states was quite different, they were all unanimous in their lack of recognition
and rejection of sick and physically weak infants as unnecessary members of society,
which led to their ostracism, isolation and forced euthanasia. This relation of the
ancient world to this category of persons is evidenced by the few facts of historical
chronicles that have survived to our time [1; 3; 5]. Very telling are fragmentary
information about the lives of famous antique people who had violations in physical
development (poet Homer, Baiker Aesop, poet Thirteos, etc.).

Despite the dramatic changes in a number of foreign countries for half a
millennium, in medieval law the legal status of children with disabilities was not
reviewed. According to some historical evidence, the typical attitude of the European
society to them was clearly expressed by the term "idiot" (from the Greek. "ldiotos" -
ignorant, a person who does not participate in public life).

In the nineteenth century. For the first time in the world history biased
perception of the disabled was denied: the social status of children with disabilities has
changed, which have received official state support. The adoption by a number of
foreign countries of the law on compulsory general free elementary education started
the rapid development of the relevant specialist institutions in the centers of world
cultural, scientific and political life (Australia, Austria, England, Germany, Poland,
Denmark, Italy, the Netherlands, the USA, France, Sweden ), identified the sources of
their funding, and also contributed to the development of goals and methods of
training.

Since 2011, the Italian Ministry of Education has introduced new
requirements for the work of special educators, which included providing individual
support to four children with disabilities [2,66].

In general, special support for children with disabilities is implemented by an
interdisciplinary team of specialists, which includes a teacher, educator, assistant
teacher, specialist teacher, physiotherapist, social worker, nurse, defectologist, doctor,
as well as parents of these children and representatives of non-governmental
organizations. And this, for its part, confirms the school's single educational policy
aimed at combating all forms of marginalization and segregation of children, which,
unfortunately, still take place in real life.
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In Germany, the process of inclusive education for children with disabilities is
based on empirical knowledge and is characterized by a scientifically sound approach
to its organization. Here, as in Italy, special support for such individuals is carried out
by an interdisciplinary team of professionals, parents and community representatives.
Particular emphasis should be put on the active efforts of the entire school team to
create a natural, open and favorable atmosphere for the interaction of all parties
involved in this process. Special educators and educators of general education once a
week work together on the work plan for the next week. Valuable in the German
experience, in our opinion, the number of children in the inclusive class is clearly
defined - in the ratio of no more than 3 disabled children to 23 healthy peers.

For a long time, the main institution for the education and education of
children with various diseases in Poland was special (integration) schools, in which all
teachers provide a special teacher for all classes, mostly 15 - 20 children, of which 2 -
3 have special educational needs [ 7].

In the United States, pedagogical support is provided to children with
disabilities through pull-out services, i.e., resource centers, and general secondary
education classes [5, 77].

English scholars have proposed a universal theoretical model for ensuring
inclusion in the school, according to which inclusive educators need to be particularly
flexible in relation to the individual characteristics of children with disabilities. In any
case, they should not be isolated from their peers or senselessly "immersed" in general
education classes. The implementation of a complex of measures with maximum
consideration of the personal factor is required: careful diagnosis, planning and
monitoring of the level of individual development of a sick child; use of effective
support from an adult member of the teaching staff (when necessary); harmonious
parallel work of two teachers (general and special education); and the recognition of
the idea of inclusion by the whole school team and the joint and effective resolution of
the difficulties caused by the diverse needs of children; Continuous support in the
educational process of a disabled child in order to raise his level of achievement
through the prism of the school's requirements, the initial capacity and the success of
other children with disabilities.

Many years of experience of foreign countries confirms that one of the
significant barriers to the practical implementation of inclusive education is the
attitude of parents towards her. Usually, the appearance of children with disabilities in
the general education class causes parents of healthy children to be concerned about
the possible decline in the quality of the educational process. Many parents of children
with disabilities also doubt that the infrastructure of the school, including its logistical
support, the professional competence of teachers, is sufficiently prepared to receive
their children and provide them with additional support in their development. Similar
concerns are expressed by some foreign educators who consider inclusive education as
inappropriate an event that does not justify the expectations of sick children and their
parents [8]; [9]. However, the results of large-scale comparative studies of teachers
from different countries of the world have shown that the active participation of
parents in the educational process has exceptionally and maximally positive effects on
changes in the emotional, social and educational spheres of children with disabilities
and their healthy peers.

An example of parenting initiatives is presented in the context of our study. In
1944, there were 11 types of special schools for disabled children in the UK. Since
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these facilities were not enough for everyone, since 1960 a movement has started to
expand the school network, which was led by parents. The first was to influence the
city's policy and lobby for the introduction of inclusive education for parents of this
category of children in London in 1984. They became members of the City Council
and through it began to innovate. But for a long time the public has fierce resistance to
such changes. The fight against discrimination of persons with special needs as a
national movement and the introduction of their education on equal terms became
apparent only since 1997.

In the Netherlands, children with disabilities are educated under the "Study
Together" program (another translation - "Going to school together") in the general
flow, if the parents agree. The situation was similar in Poland. Here, the preparation of
children with disabilities to integration into the system of general education is carried
out in the family or in specialized day-care centers for parents [6, 77].

Thus, our analysis shows that in search of an ideal model of an inclusive
school, foreign teachers gradually realize the impossibility of creating a single
universal model of inclusion that can be adapted in each school, as well as one, the
only correct way of its implementation in the general education process. It is incorrect
to consider an inclusive school through the prism of its exclusivity, since the ultimate
goal of inclusion is the creation of a "school for all". Inclusive school is, first and
foremost, an educational institution, the main core of which is the continuous reflexive
activity.

The success of the development of inclusive education of such urgent tasks for
the modern foreign and domestic pedagogy as strengthening the role of early
education as the basis of inclusive education; improving the quality of cooperation
with parents as the leading mechanism of the latter; systematic training of all persons
involved in it; as well as the updating of educational programs for the professional
training of students in pedagogical areas.
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