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Adnotacja. Celem artykuhu jest zbadanie prac naukowych zwigzanych z tworzeniem poje¢¢ dotyczacych ksztaltowania u
dzieci wiedzy o pieniadzach, podkreslenie najbardziej skutecznych metod pracy, zaproponowanie nowych metod ksztattowania
umiejetnosci ekonomicznych u starszych dzieci w wieku przedszkolnym. Aby zrealizowac¢ ten cel, zidentyfikowalismy
szereg zadan: wyjasni¢ podstawowe pojecia ,.kompetencje ekonomiczne”, , kultura ekonomiczna”, ,,edukacja ekonomiczna™;
uzasadni¢ wspotzaleznosé procesow ksztaltowania poczatkowej wiedzy o pienigdzach i edukacji ekonomicznej; okresli¢ etapy i
metody ksztattowania poczatkowej wiedzy o pienigdzach u starszych dzieci w wieku przedszkolnym. Glowne metody badania:
analiza, uogodlnienie, usystematyzowanie pozycji teoretycznych ujawnionych w oficjalnych dokumentach, literaturze naukowej
i dydaktycznej; uogolnienie wlasnego doswiadczenia pedagogicznego, a takze analiza praktycznych osiggni¢¢ w ksztaltowaniu
poczatkowej wiedzy o pienigdzach u starszych dzieci w wieku przedszkolnym w kontekscie edukacji ekonomicznej. Tak wige
niemozliwe jest stworzenie osoby kompetentnej ekonomicznie bez $wiadomos$ci w réznych obszarach gospodarki, w tym bez
tworzenia poczatkowej wiedzy o pienigdzach, ktdra jest podstawa edukacji ekonomicznej dzieci.

Stowa kluczowe: wiedza o pieniadzach, kultura ekonomiczna, wychowanie ekonomiczne, kompetencje ekonomiczne,
starsze dzieci w wieku przedszkolnym, zaktad edukacji przedszkolne;.
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Abstract. The purpose of the article is to investigate scientific works related to the formation of children’s concepts
of money, to identify the most effective methods of work, to propose new methods of economic literacy in older preschool
children. One of the main tasks is to substantiate the interdependence of the processes of formation of initial knowledge
about money and economic education.

The main methods of research: analysis, generalization, systematization of theoretical provisions disclosed in official
documents, scientific and educational literature; generalization of own pedagogical experience, and also the analysis
of practical developments concerning formation of initial knowledge about money at children of senior preschool age in
the context of economic education. Thus, to form an economically competent person is impossible without knowledge in
various areas of the economy, including without the formation of basic knowledge about money, which is the foundation
for economic education of children.
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AHoTauis. Mera cTarTi — JOCTIINTH HAYKOB1 poOOTH, TTOB’13aHi 3 (OpPMYyBaHHAM y AiTeH MOHATH PO IPOIIi, BUOKpe-
MUTH HalOUIBII Ji€BI METOAM POOOTH, 3aIPOIIOHYBATH HOBI METOJMKH ()OPMYBaHHS CKOHOMIYHOI IPaMOTHOCTI Y JiTel
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CTapIIIOTo IOMIKITBHOTO BiKy. J[Jst peanizaiiii moCTaBICHOT MCTH MU BHOKPEMIUTH HH3KY 3aBIaHb: YTOUHUTH MOHSTTS
«EKOHOMIUHa KOMIIETEHTHICTbY, «CKOHOMIYHA KYJIBTYpa», «EKOHOMIUHE BHXOBAHHS»; OOIPYHTYBATH B3a€EMO3AJICIKHICTh
mporieciB (popMyBaHHS MOYaTKOBHUX 3HAHB MPO TPOIIIi Ta EKOHOMIYHOTO BUXOBAHHS; BU3HAYNTH €TaIlH Ta METOIHU (hopMmy-
BaHHS [MOYATKOBUX 3HAHb MPO TPOIIi y JITeH CTAPIIOro JOMIKUTEHOTO BiKy. OCHOBHUMH METOIAMH MPOBCICHHS JOCITi-
JUKCHHS € aHaJi3, y3araibHeHHs, CHCTEMATH3ALLIS TEOPETHYHHX MOJIOKEHb PO3KPUTHX B O(iLiHHMX JOKyMEHTAX, HAyKO-
Biii Ta HABYAIBHO-METOAMYHIH JTITEPATYpi; y3araJlbHEHHS BIACHOTO MEAroriYHOro J0CBIY, & TAKOK aHA3 IPAKTHIHHX
HANPALOBAHb OO0 (POPMYBAHHS 10YATKOBUX 3HAHDB [PO IPOLLL Y AiTEH CTAPLIOrO JOLIKUIBHOTO BiKY B KOHTEKCTI €KO-
HOMIYHOTO BUXOBaHHs. TakuM 4uHOM, c(HOPMYBATH EKOHOMIYHO KOMIIETEHTHY OCOOHMCTICTh HEMOXUIMBO Oe3 00i3HAHOCTI
y pi3HHX cdepax eKOHOMIKH, 30Kkpema 0e3 (hopMyBaHHS MOYATKOBUX 3HAHB MPO TPOIIi, 0 € (GyHIAMEHTOM IJIs EKOHO-
MIYHOTO BUXOBaHHS JTITEH.

Kuio4oBi ciioBa: 3HaHHsI TIPO rPOIIi, €EKOHOMIYHA KYJIBTypa, €KOHOMIUYHE BHXOBAHHS, €KOHOMIUYHA KOMIICTEHTHICTb,
JITH CTapIIOro JOUIKITBHOTO BiKY, 3aKJIa/l JOIIKITFHOI OCBITH.

Introduction. The development of the global world encourages us to reconsider the methods of raising children.
Increasingly, schoolchildren and even preschoolers are dealing with money — they see how parents build economic
models, how money is exchanged in trade relations of various orders. The child directly encounters the concept
of “money” in everyday life consciously and unconsciously — in a request to buy a toy, in line to the bank, receiving
pocket money for personal expenses. But often a child uses money without realizing their role in society. Parents’
stories that it takes a lot of work to make money, and this is difficult, are perceived by preschoolers more abstractly
than concretely. As a result, they are later realizing the principles on which the subjects of our society interact, some-
times due to economic illiteracy they can fall victim to fraudsters and thieves.

At the same time, children with fascinating frequency reveal themselves as young entrepreneurs at preschool
age. Social networks in particular and the Internet in general provoke them to quick earnings, and later reckless
spending. The most concrete idea of money will help them to build a competent business strategy, build healthy
trade relations and honestly control all the processes of their future business.

The purpose of the article is to investigate scientific works related to the formation of children’s concepts
of money, to identify the most effective methods of work, to propose new methods of economic literacy in older
preschool children.

Therefore, the relevance of young citizens to acquire financial literacy is higher. Pedagogy, which as a discipline
is most strongly associated with child development, should take an active part in the formation of the concepts
of “money”, “economy”, “finance” in children. The modern monetary system is very extensive, money performs
a number of functions — from the measure of value to the means of payment. Therefore, orientation in their varia-
tions must be nurtured from the early stages. In general, comfortable and productive growth of the child is possible
provided a clear idea of the value of money, its significance, the importance of the ability to dispose of them.

Main part. The issue of economic literacy and the formation of the idea of money in children is becoming
increasingly important. This is due to the growing impact of economic processes on children, the gradual and inevi-
table involvement of them in financial processes among small social groups. Researchers such as N. Gram, L. Lokh-
vytska, A. Makarenko, A. Shatova, and L. Klarina wrote about the importance of introducing economic education
and acquainting older preschool children with the mechanisms of monetary processes. All of them emphasize that
the role of teachers in the process of children’s knowledge of economic processes is very important. The works
of researchers V. Moskalenko, N. Dembitska, A. Bogush at the same time emphasize the need for economic educa-
tion because it affects the overall economic socialization of the younger generation (Moskalenko, 2008).

In turn, L. Magruder’s research outlined the direct connection between the experience of economic interaction
among small social groups and a general understanding of the function of money.

Selection of previously unsolved parts of the overall problem. Despite the large number of studies in the field
of economic education of preschoolers, methods of introducing the concept of money in modern preschool peda-
gogy are little revealed. At the same time, the awareness of this terminology is the basis for further economic edu-
cation. It is necessary to explore the mechanisms of the child’s perception of economic concepts and develop new
methods of working with economic literacy.

To achieve this goal, we have identified a number of tasks: to clarify the basic concepts of “economic compe-
tence”, “economic culture”, “economic education”; to substantiate the interdependence of the processes of for-
mation of initial knowledge about money and economic education; identify stages and methods of forming initial
knowledge about money in older preschool children.

Research methods and techniques. Analysis, generalization, systematization of theoretical provisions dis-
closed in official documents, scientific and educational literature; generalization of own pedagogical experience,
and also the analysis of practical developments concerning formation of initial knowledge about money at children
of senior preschool age in the context of economic education.

Presenting main material. In preschool, the child does not focus on various economic concepts, and therefore
the main task of adults — the organization of children’s activities so that in everyday life, children acquire and con-
solidate the acquired knowledge. Therefore, it is necessary to do everything possible for the child to voluntarily
accept the rules and conditions in force in society. That is why among the educational tasks of teachers within
the economic education of children are determined:

1. formation of the idea of goods and commodity-money relations;

2. expanding knowledge about money — that money buys goods, they pay for services;

3. education of skills to frugality and rational use of goods and products, etc. (Borshuliak, 2016: 15—16).
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The new curriculum of the New Ukrainian School has a cross-cutting line “Entrepreneurship and Financial Lit-
eracy”. It is expected that the introduction of this line will help children understand the practical aspects of financial
issues (the concept of savings, investments, loans, etc.), and at the same time will affect the development of leader-
ship skills and the ability to adapt to change.

Elements of financial literacy appear in the learning process from the first grade, in the integrated course
“I explore the world” (in mathematics) and separately, in the elective course “Financial Literacy”. These programs
are aimed at developing one of the key competencies of NUS: initiative and entrepreneurship. It is assumed that
by mastering these skills, children will learn not only to be responsible for finances and be rational consumers, but
also to generate new ideas and initiatives, to implement them at an early school age. In particular, through project
activities and games.

Not the last role in formation of financial culture of the child is played by parents. They should be an example,
constantly raising the level of their financial literacy, with which the citizens of our country have noticeable problems.

The child should get acquainted with the family budget system as early as possible, and parents should gradually
involve the child in the discussion of family financial projects. She must know what the father or mother needs, how
big and urgent this problem is, learn to give up some of their needs to better meet the needs of other family members
(Makarenko, 1947: 261).

But in the conditions of active influence of teachers on consciousness of children of senior preschool age their
role in this acquaintance is not less important. That is why the formation of the foundations of consumer knowledge
from preschool age, researchers G. Grigorenko and R. Zhadan identified as an urgent task.

The formation of initial knowledge about money in older preschoolers according to T. Borshtulyak is divided
into three stages:

1. Tentative-adaptive (acquaintance of children with the economic components of the modern world, the devel-
opment of interest in them, the formation of socio-economic ideas);

2. Activity-behavioral (formation of skills of economic behavior, organization of games and interactive classes);

3. Activity-creative (formation of skills to independently apply the acquired knowledge about economic compo-
nents, conducting games-strategies and theatrical fairy tales with economic themes) (Borshuliak, 2016: 18).

In the publication “Economic education of older preschool children” T. Borshtulyak identifies a number of forms
of work with preschoolers on economic education. In particular, we are talking about games, excursions, thematic
classes, reading works, etc (Borshuliak, 2016: 20).

Based on the proposed forms, we can assume that the initial ideas about money in older preschool children are
using the following methods:

1. communicative — regular communication with adults about the concept of money, their economic role, meth-
ods of acquisition, preservation and use;

2. game — a variety of interactive games aimed at learning, mastering and practicing skills related to the use
of money in everyday life;

3. modeling — the actual use of money as a unit of measure or measure of value under the control and additional
explanations of teachers or parents.

Modern children are increasingly involved in economic processes among small social groups — receiving pocket
money, exchanging valuable collectibles, performing small household chores, also related to money. In the article
“Formation of economic experience of children in kindergarten” O. Nikulin notes that the concept of “money”
children first get acquainted in the family. Their parents tell about the purpose of money, denominations of paper
and metal money, indicate their value, sparing attitude to banknotes (Nikulina, 2013). Thus, the communicative
method can be defined as the main one that lays the foundation for further knowledge of monetary functions
in children.

Financial literacy is a set of competencies (knowledge and skills) that allow you to make smart financial deci-
sions at a particular stage of life and in specific situations. This is the ability to maintain and improve their financial
situation over the years, without limiting themselves in meeting urgent needs. Finally, it is the ability to profitably
invest the accumulated savings so that they work for you.

And although financial literacy training does not solve the problem of vocational guidance, it significantly
expands the horizons of adolescents. He begins to understand the difference between an employee and a freelancer,
and an entrepreneur from an investor, which allows you to more consciously shape approaches to earnings. This
understanding, in turn, raises a number of questions to which the young person begins to seek answers. How much
can you earn in one area or another? Which university is better to choose to get a good professional base? What is
the cost of training? All these “adult” questions allow you to form your own vision, rather than relying entirely on
the opinion of parents, which is the right “entry point” into adult life.

Finally, financial literacy is a direct path to financial freedom, when a person lives on passive income that exceeds
the level of spending so much that the difference can be reinvested, thereby constantly increasing dividends. It is
unlikely that any parent will refuse to have their child successful, secure and independent, so the basics of financial
literacy must be instilled from an early age.

Communication to gain an idea of money should be based on the following aspects:

— explanation of economic terminology (what is money, wages, taxes, loan, rest, credit, etc.);

— support of interest (focusing only on what seemed interesting to the child, without overload and without
aggressive imposition of uninteresting terms and concepts);
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— appeal to practical experience (use of personal example, discussion of realized costs or revenues, clarification
of unclear issues);

— Encouragement of independence (support in independent search of information, creation of models for acqui-
sition of means or expenses of the got).

Play as a method of learning about the world is perhaps best suited for children’s perception. With the help
of specific meanings and forms, it acts as a kind of conduit between reality and imagination. It helps the child to
adapt to real situations and problems with the help of imaginary helpers. But at the same time, it still projects within
its limits realistic issues that need to be addressed. That is why the introduction of the concepts of money and their
application can explain to children as soon as possible the specifics of their work.

The advantage of this idea is that economic models are often used in children’s games. Because preschoolers
observe the world of adults and project it on themselves. Games like “Shop”, “Café”, “Hike to the cinema” or
“A trip on public transport” are very popular among older preschoolers. At the same time, they are based on the use
of money as a measure of calculation.

In order to convey to children how money is earned and what value it carries (they are a reward for hard daily
work), you can use the game “Professions”. In this way, combine the presentation of the various professions that exist
in the world and economic education. By choosing a specialty to taste, spending some time “at work™ and receiving
“money” as a result, the child will realize the causal relationship. Another task recommended by researchers is to
play coloring. Children can be asked to paint black and white bills of different countries, in parallel with which
the educator says that there are many types of money in the world, that they differ in appearance and value.

You can tell your child about money from the age of four. In other words, at a time when the child begins to hold
them in his hands and maybe even buy something in stores accompanied by parents.

Children instinctively begin to understand that money is a unique thing that can be exchanged for any other thing
you want. That is, your child is already beginning to understand how the country’s economy works. That goods
and services that are sold can be bought for money. Of course, your four-year-old does not need to know exactly how
much you earn and how much money is in your bank account. But children should understand that you have a lim-
ited amount of money and, for example, that the ATM gives out money not just like that, but because you earned it
before and then put it in a bank account.

In addition, the child should be aware that not all things can be bought at once. And if you have a limited amount
of money, you can only buy one thing for it. But if you buy it, you will not be able to buy anything else. That is to
explain that when we have money — we have a choice. And when they are spent, we have no choice. The choice is
a decision on whether it is possible to spend money at once or it is necessary to postpone on more expensive pur-
chase of something. In other words, save money.

You can also explain to your child how you can make money more money. Make a so-called “golden hen”, which
lays “golden eggs”. In this way, you teach your child from an early age to handle both money and to form the right
skills for making financial decisions. Of course, this happens gradually and from simple concepts you move to more
complex, deepening understanding and shaping its skills and abilities.

According to N.V. Gavrish, an interactive form of teaching preschoolers is a game-strategy that encourages
the formation of subjectivity as an extremely important personal quality of the child (Havrysh, 2010: 38—51). There-
fore, you can offer to play a business model, explaining to children how to build a strategy, what is needed to make
money and how to implement a business plan.

The main purpose of preschool in the context of all current programs and guidelines for economic education
of the younger generation is to organize effective interaction of the child with the world, developing individual
strategies for self-development of the individual using various methods and technologies (Borshuliak, 2016: 28).
Therefore, during training it will be appropriate to use handouts (bills, coins, photos, price tags, plastic credit cards),
audio-visual content (stories about money, a series of various cartoons about money and trade and economic rela-
tions, etc.).

Conclusions. So it is important to talk about money with children in detail and as encouragingly as possible.
Because a future world-class billionaire or economist may well grow up among them. In general, each children’s
group is a future link in the economic system of a promising state. Not only educators but also parents should be
involved in improving knowledge about money as an integral part of the modern world. The task of teachers is to
develop the most accessible methods and convey to parents the importance of their application. Only by conscien-
tious joint work it is possible to achieve a productive result.

We can give one important piece of advice on studying financial literacy - do not give lectures to children. Edu-
cate your children in real situations - in the store when buying a car or at an ATM, when visiting an amusement park
or McDonald’s. This in turn will allow them to easily remember everything you said. Take your children to classes
on financial literacy, business. Play board games with them such as Monopoly, Manager, etc. It is also important to
teach children independence and responsibility in financial matters from an early age. This means that they must
have their own funds (preferably earned independently) and be able to dispose of them independently.

Prospects for further research are to develop methodologically sound approaches to the formation of concepts
about money in older preschool children in preschool education. Research should be based on the experience of for-
eign colleagues, as well as on the practical recommendations of current psychologists, economists and entrepre-
neurs. It is this symbiosis of research and practice will provide an opportunity to create the established economic
competence of older preschool children.
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