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Adnotacja. W artykule dokonano analizy antropologiczno-spotecznych poczatkow
szkolnictwa wyzszego w ich historyczno-pedagogicznym aspekcie. Zaktualizowano
wieloaspektowos¢ badanego zjawiska w konteksécie dzialan behawioralnych, aksjologicznych
oraz gnoseologicznych. Dokonano strukturyzacji badan z zakresu tej problematyki pod
wzgledem historiograficznym i naukowym w ich zalazkowych poczatkach, scharakteryzowano
polifunkcyjnos¢ szkolnictwa wyzszego na obecnym etapie rozwoju spoleczenstwa.

Przedmiotem badan obrano instytucj¢ szkolnictwa wyzszego w kontekscie jej
transformacji antropologiczno- spotecznym.

Celem artykulu jest analiza tresciwosci szkolnictwa wyzszego pod wzgledem
antropologiczno- spotecznym.

Chronologia treSciwosci a takze etapowo-problematyczna, historyko-pedagogiczna oraz
poréwnawcza metody postuzyly, jako instrumentarium badawcze dla pracy.

W ramach systemowych badan oraz interdyscyplinarnego podejscia rozwija si¢ ideowos¢
spotecznego instytutu szkolnictwa wyzszego, ksztaltujacego glgboki potencjat antropologiczno-
spofeczny, a wigc, badanie mechanizmu jego dziatania nabywa zarysu behawioralnego,
rownolegle skupiajacego si¢ na podstawach filozofii naukowej zakresie powyzszego zagadnienia.
Korzystanie z tak obszernego spektrum metodologicznego na poziomie teoretycznym
udowodnito, ze wzrost kulturowego potencjalu spoleczenstwa w sposdb najbardziej kompletny
zostal odzwierciedlony w procesie ksztaltowania si¢ kulturowego socjum spoleczenstwa, ktore
jest rozpatrywane w trzech wymiarach przekroju — spoleczenstwo, kultura oraz stosunki
pomigdzy grupami spofecznymi.

Assumowanie przeprowadzonego badania wskazuje na proces ksztattowania atrakcyjnosci
obrazu szkolnictwa wyzszego w wymiarach spolecznym oraz migdzycywilizacyjnym, czemu
zawdzigcza tozsamosci epistemologicznej, bedacej produktem wiclowickowego historycznego
rozwoju spoleczenstwa i odzwierciedleniem mikroklimatu terytoriow wewnetrznych. W efekcie
koncowym staje si¢ ona wyznacznikiem przekroju tworczego potencjatu osobowosci oraz jej
realizacji. Na poziomie badawczym podkresla si¢, ze sukcesywny wzrost zmienno$ci praktyk
pedagogicznych, zwigkszona efektywnos¢ funkcjonowania fenomenu tytulowego w czasie i
przestrzeni w praktyce zawdzigcza umocnieniu relacji oswiatowych pomiedzy réznymi grupami
spolecznymi.

Autor skupia uwage na determiniznie nowych napracowan pedagogicznych, ktore maja
wplyw na wzrost efektywno$ci funkcjonowania szkolnictwa wyzszego ogdélem. W artykule
przedstawiono momenty, w ktorych mozemy dostrzec proces zazebiania pomiedzy szkolnictwem
wyzszym a antropologia spoleczna, antropologiczno-spoteczne poczatki szkolnictwa wyzszego
oraz struktur¢ komponentowa S$rodowiska funkcjonowania szkolnictwa wyzszego z punktu
widzenia badan naukoznawczych. W materiatach badania takze przedstawiono analiz¢ instytucji
spofecznych — najwazniejszych ogniw ksztaltowania si¢ tozsamos$ci spolecznej w kontekscie
rozwoju szkolnictwa wyzszego ogdlem. W ramach instytucjonalnego aspektu, jako gldwnego
sposobu ksztaltowania tozsamoS$ci spolecznej, analizie poddano rézne narzgdzia i strategie
rozwoju spotecznego. Szczegblng uwage autor poswieca ideologizmowi innowacyjnosci
pedagogicznej, jako najbardziej perspektywistycznemu w swoich skutkach projektowi
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ksztaltowania paradygmatu edukacyjnego oraz konstruowania gradacji wiedzy wedhug
posiadanego poziomu wyksztalcenia. W pracy dokonano zestawienia oraz uogodlnienia
podsumowujacego aspektéw rozwoju szkolnictwa wyzszego, ktore przyczynity si¢ do
zunifikowania wiedzy przyrodniczo-matematycznej oraz humanistycznej w tym zakresie.

Na podstawie teoretycznych przestanek analizy przedmiotu badania, autor wyodrgbnia
szereg zmian o charakterze instytucjonalnym oraz kulturowym, ktére znalazty odzwierciedlenie
w procesie rozwoju szkolnictwa wyzszego, bedac jednocze$nie wynikiem przemian
wewnatrzspolecznych oraz osobowosciowych. Podsumowujac, autor wnioskuje, iz na gruncie
réznorodnych przemian cywilizacyjnych dzialaja bardzo zblizone spoleczne mechanizmy
funkcjonowania szkolnictwa wyzszego, ktore definiujg rolg udziatlu osobowosci w skutecznos$ci
przedsigwzig¢ o réznym poziomie trudnosci, w ramach dzialania okreslonych instytucji
spotecznych, co aktualizuje kwesti¢ mobilnosci spotecznej, a tym samym pozwala zniwelowac
problem nieréwnosci spotecznej.

Stowa kluczowe: antropologia spofeczna, wyksztalcenie wyzsze, historiografia, analiza
pedagogiczna, spoleczenstwo, osobowosc.
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Abstract. The article analyzes the socio-anthropological origins of higher education in the
historical and pedagogical approaches. The multidimensionality of the investigated phenomenon
in the context of activity, behavior, value and information aspects has been updated. Inter-
civilization advantages of higher education, which contributed to the unification of knowledge of
natural and mathematical and humanistic content, have been consolidated.

The subject of the study is higher education in the context of socio-anthropological
transformations. The purpose of the article is to reveal the socio-anthropological content of
higher education. The author investigates the historic and scientific research origins of the study,
describes the multifunctional nature of higher education at the present stage of society
development. The research tools for the study were chronological and content, incremental,
historical, pedagogical and comparative methods.

In the framework of the systematic and the interdisciplinary approaches, the author
develops the idea that the institutional nature of higher education forms resource potential of
social and anthropological components. Therefore, the awareness of the mechanism of activity of
social institutions, being centered on the activity, is gaining the behavioral features. The use of
such a broad methodological spectrum allows emphasize that the augmentation of the cultural
potential of the society is reflected in the socio-cultural environment. The construction of the
environment is observed as a three-dimensional model, which includes the society, the culture
and the relationships. The attractive image of higher education is based on its epistemological
identity, which is a product of cultural development during many centuries and replicates the
microclimate of internal territories, which is important in terms of the realization of creative
potential of the subjects of knowledge. On a research level, it is emphasized that such course of
events development becomes possible due to strengthening the relationships between a
personality and a society, by enlarging the variety of activity performance of higher education.

Based on theoretical preconditions, the author points out that the main institutional and cultural
changes, which were reflected in the development of higher education, were the result of internal
social and personal transformations. The attention is drawn to the characteristics of the systems of
education and employment, state policy and socio-cultural aspects of development of states.
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The author focuses on the determinacy of new pedagogical developments that affect the
effectiveness of the functioning of higher education in general (cross-section factor). The article
illustrates the scientific points of contact of higher education and social anthropology; socio-
anthropological sources of higher education, component structure of the higher education
functioning environment. The study also presented the analysis of the social institutions — the
fundamental parts of the formation of social identity (institutional cross-section) in the context of
the development of higher education in general. Within the institutional aspect, various tools and
strategies for social development are considered as the main ways of social identity forming.
Special attention is paid to the innovative pedagogic idealism, which is a prospective project for
the formation of the most effective educational paradigm and for design of knowledge levels in
accordance with the existing educational stage.

It has been summarized that, being based on different civilization transformations, there
are very similar social mechanisms for the functioning of higher education, which affect
participation of the personality in activities of different levels within the social institutions; it
updates the social mobility issue and allows neutralizing the problem of social inequalities.

Keywords: social anthropology, higher education, historical and pedagogical analysis,
society, personality.

COIIAJBHO-AHTPOIIOJIOT TYHI BUMIPH BUIIIOI OCBITH
(ICTOPUKO-IIEJAT'OTTYHUU AHAJII3)

Muxkona Yymak
KaHOuoam nedazo2iuHux Hayx, 0oyenm xagheopu meopii ma memoouxu
suxnaoanus Qisuxu ma acmpouomii, Hayionaneno2o nedacoziunozo ynisepcumemy
imeni MLI1. /lpacomanosa, (Kuis, Ykpaina)

AHoTanisA. Y cTaTTi MpoaHali30BaHO COLIAILHO-aHTPOIOJIOTIYHI BHTOKH BHIOI OCBITH B
ICTOPUKO-TIEIaroriyHOMY KiIto4i. AKTYalli30BaHO 0araToacreKTHICTh JIOCIIpKYBaHOTO (eHoMeHa y
KOHTEKCTI  JISIbHICHO-IIOBEIIHKOBOIO,  aKCIOJOTTYHOIO Ta  I'HOCEOJIOTIYHOIO  aCIIEKTIB.
CrpyKkTypu30BaHo icropiorpadiuHi Ta HayKO3HABYI BUTOKH JOCIIIDKYBaHOI TPOOJIEMATHKY,
OXapaKTepPHU30BaHO MOTI(PYHKIIOHATFHICTH BUIIIO1 OCBITH HA CY9aCHOMY €TaIli PO3BUTKY CyCITLIbCTBA.

[IpeameToM mOCHiIPKEHHST BUCTYIUB (EHOMEH BHIIOI OCBITH y po3pi3i comianbHO-
AHTPOIIOJIOTTYHUX IIEPETBOPEHb.

MerToto CTaTTi € aHaTi3 COIATbHO-aHTPOIIOJIOTIYHOT HATOBHEHOCTI BUIIIO1 OCBITH.

[HCTpyMEHTapieM JOCTIIKEHHS TMOCIYTyBaB XpPOHOJOTIYHO-3MICTOBHUHN, MOETAITHO-
MPOOIIEMHHH, ICTOPUKO-TIEAATOTIYHIHA Ta TIOPIBHIBHAN METOTH.

VY HOCHITHULBKUX paMKaxX CHCTEMHOTO 1 MDKAMCIMILTIHAPHOTO MIAXOJY PO3BUBAETHCS
IAEWHICTh TPO Te, IO COI[aNbHHUN IHCTUTYT BHUINOI OCBITH (popMye TIMOMHHMIA COLIANBHO-
AQHTPOIIOJIOTIYHHUHN TTOTEHI[ial, a TOMY JOCIIPKEHHsI MeXaHi3My Horo Aii HaOyBae MOBEIIHKOBUX
00pwuciB, mapajienbHO IEHTPYIOUHUCh Ha MisIbHICHOMY 0a3uci. BUKOPUCTaHHS TaKOTO IIHPOKOTO
METOJOJIOTYHOTO  CHEKTpY Ha TEOPEeTHMYHOMY pIBHI MIATBEPIMIIO, IO HPUMHOKCHHS
KYJbTYPHOTO TIOTCHIlIANy CYCIiIbCTBA HAWIMOBHINIE BIiIA3CPKAICHE Yy COILIOKYIBTYPHOMY
KOHCTPYIOBaHHI COLI&JBHOTO CEPEeNOBHIIA, SKE PO3IJSOAETBCS Y TPUBHMIPHOMY pO3pi3i —
CYCHUIBCTBO, KYJIbTYPa i B3aEMOBITHOCHHU MK COIIQIbHUMH I'PYIIaMH.

ITincymoBaHO, 10 MPUBaOIUBHUI COMIANBHUN 00pa3 BHIIOi OCBITH Y MDKIMBUTI3AIHHUX
BHUMIipax NPOJYKYBaBCsS 3aBISKU II€BHIM €MICTEMOJIOTIUHIM 1NIEHTHYHOCTI, SIKa € HPOJIYKTOM
0araToCTONITHROTO ICTOPUYHOTO PO3BHUTKY CYCHIIBCTBA TA BiITBOPIOE MIKPOKIIMAT BHYTPIMIHIX
TEPUTOPIH, IO y CyMapHOMY pe3yJabTaTi € BHM3HAYaIbHUM Yy po3pi3i peamizamii TBOPUOTO
noTeHIfiany ocoobucrtocti. Ha mocmigHUIbKOMY pPIiBHI MIAKPECICHO, IO 3aBISKH 3MIIIHCHHIO
MPOCBITHUIIEKAX ~ B3a€MO3B'A3KIB  MDK pI3HHMH  COLIANBHAMH  TPYIIaMH, TIPAKTHYHO
NPUMHOXKYBajlacsl BapiaTHBHICTh MENAroriyHOl IMPaKTHUKH, MiIBUIYBanacs e(eKTHBHICTh
(YHKIIOHYBAHHS Y 4aCOMIPOCTOPI TUTYIABHOTO (PeHOMEHA.
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ABTOp akIeHTYe yBary Ha JETEPMIHAHTHOCTI HOBHX IIE€JAaTrOTIYHUX HAIPALIOBaHB, SKi
BIUIMBAIOTh HA IIIBUIIEHHS DPE3yIbTaTUBHOCTI (YHKIIOHYBaHHS BMIIOI OCBITH B LIoMy. Y
CTAaTTi MPOUTFOCTPOBAHO HAYKO3HABYI TOYKH JOTHUKY BHIIOT OCBITH Ta COIiaJbHOI aHTPOTIOJIOTII,
COLIAJTbHO-aHTPOTIOJIOTIYHI BUTOKH BHINOI OCBITM Ta KOMIOHEHTHY CTPYKTYPY CepelOBHINa
(GyHKIIOHYBaHHSI BUILNOI OCBITH. Y MarepiajiaX JOCHIIDKEHHS, TaKOX, MPEACTAaBICHO aHalli3
COMIAIbHUX IHCTUTYTIB — OCHOBOIIOJIOXXHHX JIAHOK CTAHOBJICHHSA COIIabHOI iAEHTHYHOCTI Y
KOHTEKCTI PO3BUTKY BHIIOi OCBITM B LUIOMY. Y paMKax IHCTHTYL[IHHOTO acleKTy B SIKOCTI
OCHOBHHX CHOCOOIB (OpPMYBaHHS COIIaIbHOI iMEHTHYHOCTI PO3TISHYTO Pi3HI IHCTPYMEHTH i
cTparerii coliabHOro po3BUTKY. OCOONMBY yBary aBTOp NMpHIUISE iHHOBAIIHO-NENaroriyHii
BUCOKOIZIGHHOCT], M0 € MEepPCIEeKTUBHUM IPOCKTOM HaWOUIbII e(pEeKTUBHOTO (GOpMyBaHHS
OCBITHbOT TNapaJMrMU Ta KOHCTPYIOBAHHS CTYIICHEBOCTI 3HAaHb BIIMOBIAHO JO HAasBHOTO
OCBITHBOTO DIiBHs. Y3arajJbHEHO MDKIMBUII3AIIHI acNeKTH PpO3BHTKY BHIIOI OCBITH, SKi
cpusud yHi(iKaIii 3HAaHb MPUPOTHOYO-MATEMATHYHOT Ta TYMaHICTHYHOI HAITOBHEHOCTI.

Buxonsguun 3 TEOpEeTHYHMX MEPEeAyMOB aHajli3y IpeAMETY NOCHIIKCHHS, aBTOPOM
BHOKPEMJICHO PSAJl IHCTUTYIIMHUX Ta KYABTYPHUX 3MiH, IO BiII3EPKAIMINACS Y PO3BUTKY BUIIOT
OcBiTM Ta Oynmn pe3ylbTaToM BHYTPINIHBO-COLIANBHUX 1 OCOOUCTICHUX II€PETBOPEHB.
[lizcymoBaHoO, 110 Ha IPYHTI Pi3HUX MUBLTI3AIiTHUX NEPEeTBOPEHD JIIOTH ITYXKE CX0XKi COLiaNbHi
MeXaHI3MHU (D)YHKI[IOHYBAaHHS BHIIOI OCBITH, III0 BU3HAYAIOTH YUaCTh OCOOMCTOCTI Y NisTbHICHUX
MOYUHAHB PI3HOTO PIBHS CKJIAIHOCTI B MEXaXx Jii IEBHUX COI[Ia/IbHUX IHCTHUTYTIB, 1[0 aKTyali3ye
MMUTaHHSA COINATbHOT MOOUTFHOCTI i THM CaMHM JO3BOJISIE€ HIBETIOBATH MPOOIEMY COIiadbHOL
HEpIiBHOCTI.

KawuoBi cioBa: cormianbHa aHTPOTONOTIS, BWINA OCBITa, icTopiorpadiuHmii Ta
MEaroTIYHUI aHai3, COIiyM, OCOOUCTICTb.

Introduction. The dominance of humanistic paradigm of education in world
politics of the civilized countries involves the need for rethinking of historic and
philosophical sources of valuable pedagogical ideas, oriented on the education of the
conscious young generation. In that perspective, the value dimensions of the subject of
interdisciplinary theoretical researchers’ heritage lie in their theological diversity and
orientation towards the implementation of priority tasks of the state development. Some
aspects of the problem under study are found in the works of N.
Dem’yanenko, P. Gusak, V. Yevtukh, V. Syrotyuk, A. Sukhomlyns’ka and others.
However, the question of the ambivalent nature of the of authors’ approaches to the
studied issues in the socio-anthropological context requires consideration.

The purpose of the article is to reveal the socio-anthropological content of higher
education.

According to the purpose, the main objectives of the study are defined as the
following (the tasks):

e to analyze the state of the problem, which is studied at the interdisciplinary level
in the socio-anthropological context;

e to study the influence of the pedagogical phenomenon under review on the
development of pedagogical theory and practice of contemporary historic
development.

The research tools for the study were chronological and content, incremental,
historical, pedagogical and comparative methods.

Historiography and Science Sources of Knowledge. Historical milestones of
postmodernist progress brought the features of procedure to the historical paradigm,
emphasized the canon of entropy, and actualized the productivity of the subject-subject
relations in society. It enabled the achievement of consensus within the scientific
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community, served as a kind of counter-argument for the need to revise established
scientific positions in the eyes of a scientist of the twenty-first century.

In this scientific rethinking, the tendency of the phenomenon of higher education
to social anthropology is becoming more evident, since the three points of their
scientific cross-section are a personality, society and general cultural development (see
Fig.1).

Social Higher education

\ .
anthropology “——=== personality ‘_/

society enhancing the
cultural p otential

Fig. 1. Higher education and social anthropology: scientific common ground

From the content of fig.1 it becomes clear that science-related points of contact of
higher education and social anthropology center on social-personal (that is, socio-
anthropological) aspect, which reflects certain features of subjectivity and aims at
increasing the cultural potential of society as a whole. The last one is dictated by the
purposefulness of the pedagogical activity of the educators to increase the intellectual,
creative, educational and other personal principles.

In accordance with "History and Philosophy of Science," the author concluded
that the mutual interweaving of interdisciplinary and internal disciplinary links leads to
the formulation of new concepts and, as a consequence, to the structuring of new
knowledge, where philosophy appears to be in the epicenter of the study of its
characteristics (Maksymov, 2005).
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51 communicative [ L] New knowledge
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EVOLUTION OF KNOWLEDGE

Fig.2. Philosophy is the driving force of science evolution

The universalism of the general philosophical canvas for each scientific study

with a well-defined problem is the result of the internal structuring of this knowledge
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and its functional potential (see Fig.2). Such an essential law served a certain kind of
driving force of the evolution of science in general, represented by a multifaceted
interdisciplinary approaches, concepts, theories and definitions.

Summarizing the presented visual data in Fig. 2., we emphasize that the evolution
of science education - the ascending progressive development occurred due to the
presence in the general philosophical functional quartet of the main elements (social,
practical transformative, cognitive and communicative), aimed at:

a) taking into account historical variability of views;

b) the regulation of purposeful scientific activity of representatives
of various social and mental communities;

c) production of new knowledge (Fig.2)

Space and time development of philosophy — and, as a consequence, the evolution
of science education, is possible due to the presence of the key element - the person - a
representative of a certain social institution in this system.

The typical response of every human society representative for the action of the
environment is his/her spatial behavior focused on achievement of specified personal
goals, which are characterized by essence fullness and the corresponding structure.
Socio-anthropological origins of the problem are reproduced on a personal level by
active behavioral manifestations, the appropriate level of reflection and awareness of
own activity trajectory in space-time context (Fig. 3).

COMPONENTS

SOCIAL ANTHROPOLOGICAL
Social FEREELTY Social
Institution ]’\l» ﬁ Institution
iHeTUTVT -
Behavior

Fig.3. Socio-anthropological origins of higher education

Socio-anthropological origins of the phenomenon are largely related to the basic
principles of stoicism, according to which, the concept of higher education was addressed in
the context of true fidelity and true relation of a citizen to a society (a certain social
community) and moral values, and not to the representatives of the ruling political elite.

Anthropological Dimensions of Higher Education. The socio-anthropological
panel of higher education brought in the inter-civilization worldview the clear
predominance of the holistic over the partial. The given organizational structure oriented
the subject of cognition on active search for ways of achieving progressive results of
educational activities within the existing borders of the residence of the whole mankind
(Popov, 2006). It also crystallized the idea to accept every pupil as a Temple of ideas,
opportunities, and prospects. Such character of personality equivalents in the eyes of
modern researchers is not materialized, since a high level of objectification is a
weightless state of personal perception.

Going deep into the rethinking of the problem of the historical formation of
higher education, it becomes clear that the combined historical fate of a number of world
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civilizations determined it, in essence, filling up the present number of developments
with sacred notes.

Obijectivity of the origin of higher education was produced by a number of socio-
anthropological determinants:

a) a holistic understanding of own role in society by a personality;
b) emotionally stable sense of responsibility for the fate of all mankind;
c) the presence of a sense of civic affiliation of the world-wide level.

The analysis of the determining trio proves the monolithic nature of the
phenomenon that enables the integration of the individual into the whole social
community in the context of an existing time and space.

The objectivity of socio-anthropological genesis of higher education lies, in our
opinion, in semantic complexity of the "environment» concept, which is relative in its
essence (Fig. 4). Being deprived of an absolute beginning, the lexeme "environment"
acquires a subjective character, more and more eroding the objectively predetermined
boundaries (Fig. 4).

SOCIETY

NAT_@— ENVITONMENT — | SOCIAL < » CULTURE

RELATIONSHIPS

Fig. 4. Component structure of the “environment” phenomenon (Stepyn, 2012)

The data of Fig.4 testified the structure of the "environment" phenomenon, which,
on the one hand, directly and indirectly relevant to the individual (natural), and, on the
other hand, is resulting from the functioning of the individual in time and space (social-
society, culture and relationships) (Fig. 4).

Thus, at the substantive level, higher education focused on counteracting the
subjectivity of the environment itself, which "narrowed" the breadth of personality
initiatives to the dimensions of the defined framework and boundaries.

Multifunctional Nature of Higher Education Institutions. Higher education
inherently was in the role of complex formation, which integrated the complexity of life
and, in the global context, was oriented to overcome the cumulative judgment with the
aim of achieving the absolute optimum. At the science-education level, the tendency of
the phenomenon of "higher education™ to the notions of “structuring” and "relations™ has
been followed. Any order involves the coordinated interaction of all structural elements,
between which strong strands of interrelations are formed. Setting up a network of
relationships in a socio-anthropological way leads to a multiple branching of existing
relationships, which are characterized by hierarchical structure. It conceptualizes
education as a core element, opening new socio-geographical horizons, in spite of the
limitations of the existing state borders, due to the precise structuring of each element
and the branching of relationships (Krykunov, 2010). With regard to the high level of
self-organization, higher education is based on the paradigm nature of the content of
education and the high-level organization of the holistic process of development,
education and upbringing. The above-mentioned definitions are used, successively,
today as key ones in the list of pedagogical studies; which, once again, confirm the
relevance of the researcher's chosen topic.
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The same idea is supported by the total integrity of the "didactics" concept as the
structural component of Pedagogy — a universal science, a social demand of which has
been high enough for a long period of civilizations development.

Epistemology of Higher Education. The epistemological nature of higher
education is a product of cultural development during many centuries that was
historically marked by objective necessity of knowledge of everything really existing in
the society, and then their place in this challenging socio-anthropological system. The
long process of getting knowledge directly, through the rationalism, was summed up by
the priority of the knowledge paradigm, which was stored and passed from generation to
generation as a valuable rarity. This also explains the fact that the functional potential of
higher education was similarly focused on the growth of a knowledgeable "capital" on
the integral field of education and science. Direct and indirect cognition of the integrity
of the world by the teachers led to the fact that the deeply personalized phenomenon of
"pedagogy"” gradually turned into a one belonging to all of civilization, since each
representative of society sooner or later came to the truth - the need for knowledge and
variation in the formation of skills and abilities. Thus, the knowledge acquired social
and anthropological outlines in the course of their development, becoming the
weightless luggage that was carried on the shoulders of the subject of knowledge and
was passed on to future generations at a certain time (Kaltenborn, Bjerke, 2012).

The higher education functioning in the time and space of led to the fact that the
pedagogical community of the world, overcoming geographical boundaries, developed
new knowledge, supplemented the existing theoretical paradigms and built the trajectory
of further applied research. Consequently, there was a certain kind of variability in the
performance of higher education, in particular when new pedagogical developments:

1) supplemented existing scientific theories;

2) entered in certain contradictions with existing developments, devalued them,
thereby, opening up new research horizons;

3) formed the newly created problem nucleus, which was further rethought in the
circle of scholars followers.

As a conclusion. Significant development of higher education, finally, led to the
fact that new pedagogical developments competed with each other so that the problem
of personalized differentiation of ascetic educators (in particular, world famous, known,
innovators, etc.) was actualized. However, it is completely inappropriate to speak about
a certain monitoring or expert evaluation of the results of the noble pedagogical figures,
since the higher education itself implies the proliferation of productive pedagogical
activities (theoretical or applied) in the social environment. Although, it was historically
predetermined that the primary scientific achievements in various branches of education
science were not properly extrapolated to the educational process at the global level, we
can confidently assume that their further expansion became possible due to the
development of higher education. In this way, a wide range of terms, axioms, theorems,
laws, formulas that, overcoming the complex spatial and temporal path, gradually
gained widespread popularity in various social circles.

The socio-anthropological content is a substantial characteristic of higher
education that, along the history of human civilizations, was aimed at enhancing the
cultural potential of the society as a whole, acquiring, over time, educational features.
We assume that the "growth™ of the cultural potential of the society was a consequence
of the development of higher education, since teachers, overcoming state boundaries,
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realized professional functions following the call of the soul. The practical side of such
events was observed in the enhancing of the natural and humanitarian cycles of
educational disciplines, which eventually led to the verification of the content of the
educational process, the construction of the degrees of knowledge and levels of
education.
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