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Adnotacja. Wdrazanie innowacyjnych technologii edukacyjnych, najlepszych $wiatowych praktyk nauczania
dyscyplin matematycznych zalezy przede wszystkim od gotowosci nauczycieli do wdrozenia we wlasnych dzialaniach
praktycznych, to znaczy od motywacji do prowadzenia innowacyjnych dziatan, $wiadomosci nowoczesnych skutecznych
i efektywnych metod, wysokiego poziomu ksztattowania kompetencji informacyjnych i cyfrowych.

Naszym celem bylo opracowanie strategii, ktéra umozliwitaby nauczycielom udostepnienie technologii nauczania
zorientowanego na badania przy uzyciu ekosystemu Go-Lab. Strategia przewiduje przejscie okreslonych etapow
wdrazania powyzszej technologii, a mianowicie: planowanie, projektowanie, wdrazanie, korekta, z okreslonymi
lokalnymi zadaniami i markerami, wedtug ktérych okresla si¢ sukces przejscia kazdego etapu. Wyniki prac naukowo-
badawczych prowadzonych podczas szkolen i kurséw doskonalacych w centrum rozwoju zawodowego kadry kierowniczej
i specjalistow sfery socjonomicznej Uniwersytetu Uszynskiego dowiodly skutecznos$é i efektywnos$¢ opracowanego
podejscia.

Stowa kluczowe: technologia nauczania zorientowana na badania, ekosystem Go-Lab, przestrzen nauczania, szkolenie
nauczycieli.
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Abstract. The introduction of innovative educational technologies, the best world practices of teaching natural
sciences and mathematics primarily depends on the willingness of teachers to implement this in their own practice, i.e.
the motivation to innovate, a high level of information and digital competence.

Our objective has been to develop a strategy that would make the Inquiry Based Learning technology available to
the teachers using the Go-Lab ecosystem. The strategy involves passing certain stages of mastering the above technology,
namely: Planning, Projecting, Implementation, Correction, with certain local tasks and markers, which determine
the success of each stage. The results of the research work conducted during the training of advanced training courses
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at the Center for Professional Development of Managers and Socionomic Specialists of Ushinsky University, proved
the success and effectiveness of the developed approach.
Key words: Inquiry Based Learning technology, Go-Lab ecosystem, Inquiry Learning Space, teachers’ training.
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AHoTauis. BripoBamkeHHS iHHOBAIIIfHAX OCBITHIX TEXHOIOTiHM, KpaIllUX CBITOBHX NPAKTHK HABYAHHS MPHPOIHU-
YO-MaTeMaTHYHHUX JTUCLHUILIIH B TIEPIIY Yepry 3aJe)HUTh BiJl TOTOBHOCTI BUMTENIB JI0 pealtizalii Iboro y BiIacHIi npak-
TUYHIN TISUTBHOCTI, TOOTO BiJl YMOTHBOBAHOCTI JI0 3/iHCHEHHS IHHOBAIIHOT IISUTBHOCTI, 0013HAHOCTI B CyYaCHHX YCITiMI-
HUX Ta €(PEKTHBHUX METOIUKAX, BHCOKOMY PiBHI C()OPMOBAHOCTI iH(pOpMaIifHO-IIN(PPOBOI KOMIETEHTHOCTI.

Harroro MeTor0 OyJ10 po3poOUTH CTpaTerito, sika O J03BOJIMIIA 3POOUTH AOCTYITHOO IS BYUUTEIIIB TEXHOJIOTIHO A0 CITiI-
HUIBKO-OPI€EHTOBAaHOTO HABYAHHS 3 BUKOpUCTAaHHSIM ekocuctemu Go-Lab. Crpareris mependavae MpOXOMKESHHS IEB-
HUX €TalliB 3 ONaHyBaHHS BHUIIe3a3Ha4eHOi TexHoumorii, a came: [ImanyBanns, [IpoexryBanns, Peamnizamis, Kopekis,
3 BH3HAUEHUMH JIOKAJIbHUMHU 3aBJaHHSAMHU 1 MapKepaMu, 3a SIKUMH BU3HAYAE€THCS YCHIIIHICTh MPOXOMKEHHS KOXHOTO
eramy. Pesynbratn HaykoBO-mIOCIiIHOI POOOTH, SIKa IPOBOAMIACK ITiJ] Yac TPEHIHTIB KypcCiB IiJBHIICHHS KBaJidikarii
mpu LleHTpi mpodeciiiHoro po3BUTKY KepiBHUKIB Ta (axiBIIiB COIIIOHOMIYHOI chepr YHIBEPCHTETY YIIHHCHKOTO, JOBEIN
YCHIMIHICTh Ta €()EKTUBHICTH PO3POOICHOTO ITiAXOY.

Kur040Bi ci10Ba: TEXHOIOTIS IO CIiTHUIIEKO-OPIEHTOBAHOTO HaBYaHH, ekocucteMa Go-Lab, Inquiry Learning Space,
IiTOTOBKA BUNUTEIIB.

Introduction

The introduction of STEM-education for the purpose of creation compound natural and mathematical compo-
nents of educational programs with the use of information technology has become one of the priority goals of school
education, defined in the Concept of the New Ukrainian School. This innovative approach is implemented through
the design and modeling of the educational process with adequate usage of tools and technologies, in order to make
the process of teaching STEM disciplines technological, therefore successful, effective, predictable and applicable
to the planned results.

One of such technologies, which occupies a central place in the world practice of teaching STEM disciplines,
is Inquiry Based Learning technology, which aims to develop students' critical thinking, ability to analytical
and research activities, experimentation and invention. This is an educational technology, through which students
acquire new knowledge in the form of discovery or scientific process, following the methods and types of scientific
research, i.e. perform actions similar to the activities of professional scientists.

The approach is not new and comes from Problem-Based Learning and activity approach. According to E. M. Fur-
tak, T. Seidel, and H. Iverson, on-demand learning was a popular reform in science education in the United States
in the 1960s, and a return to this approach occurred in the 1990s with the advent of National Standards. natural
learning (Furtak, 2012).

In this regard, B. White and J. Frederiksen developed a model of research training in stages as such: Question,
Prediction, Experiment, Model, and Apply (White, Frederiksen, 1998).

In addition to the model B. White and J. Frederiksen, the SE model was proposed by R. W. Bybee. The 5E
model by R. W. Bybee is implemented in stages: Engagement, Exploration, Explanation, Elaboration, Evaluation
(Bybee, 2006).

Later, M. Pedastea, M. Méeotsa, L. A. Siimana, T. de Jong and others developed a model of Inquiry Based
Learning, which includes following phases and subphases: Orientation; Conceptualization (Questioning + Hypoth-
esis Generation); Investigation (Exploration + Experimentation + Data Interpretation); Conclusion; Discussion
(Communication + Reflection) (Pedastea, 2015).
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Numerous studies of teaching through the research have confirmed its effectiveness (for example, R. Spronk-
en-Smith et al., 2007, L. Alfieri et al., 2011), although some researchers have questioned the role of the teachers in
this format of learning and the quality of knowledge received by students, engaging in independent practical action
(P. Kirschner et al., 2006).

It should be recognized that Inquiry Based Learning has acquired a new quality through a combination of digital
tools, transfered into the information-digital space. Thus, B. White and J. Frederiksen together with high school
teachers developed a computerized ThinkerTools Inquiry Curriculum based on the Inquiry Cycle model, and proved
its success (White, Frederiksen, 1998).

Following the Inquiry cycle model of M. Pedastea, the Go-Lab ecosystem was developed (https://www.golabz.
eu.) through the European project Go-Lab (Global Online Science Labs for school research). The Go-Lab ecosys-
tem includes a portal with the content of online laboratories and Inquiry learning spaces (ILS), as well as the Graasp
environment (https://graasp.eu/), which is a universal online platform for creating the latter.

The process of creating ILS in Graasp is that the developer places a variety of educational content (text, pictures,
videos, presentations, WEB-resources, interactive applications, etc.) in five blocks that correspond to the stages
Inquiry cycle models by M. Pedastea et al. (Fig. 1).

The acquaintance with Inquiry Based Learning technology, the Go-Lab ecosystem and their introduction into
Ukrainian educational practice, took place thanks to the participation of Ukrainian higher education institutions,
including Ushinsky University, in the international project of the EU ERASMUS + K2 Program “Moderniza-
tion of higher pedagogical education using innovative teaching tools — MoPED” (No 586098-EPP-1-2017-1-
UA-EPPKA2-CBHE-JP). The results of practical experience in the use of Inquiry Based Learning technology
and the Go-Lab ecosystem have been reflected in the works of A. Budnik, O. Dziabenko (2020), V. Vember
(2018) and others.
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Fig. 1. Creating ILS in Graasp

For a long time (since 2015), the Go-Lab developers have been analyzing the research projects created by teach-
ers and teachers researched the problems of pedagogical design of these developments and the efforts of different
groups of authors (single teachers, groups of teachers, teacher-participant groups) (T. de Jong et al., 2021). The find-
ings of these studies are reflected in updated versions of Graasp, however the authors of the project admit the aver-
age time to create ILS as a single teacher took more than 4 hours, it also took 5.5 hours — for a group of teachers,
and it took up to 7 hours — for a group of teachers participating in the project).

Method

The purpose of our study was to clarify the difficulties in teachers mastering the technology of Inquiry Based
Learning using Go-Lab, finding ways to eliminate them, as well as creating a strategy for mastering the technology
of Inquiry-Based Learning.

To test the success of the developed strategy the study has been conducted for two years among the teachers
of STEM disciplines (380 people) during master classes and training courses at the Center for Professional Devel-
opment of Managers and Socionomic Specialists of Ushinsky University.

The following research methods were used:

— theoretical: analysis, systematization and generalization of scientific-methodical, normative, reference sources
on the problem of implementation of Inquiry Based Learning; analysis of the products of students' educational activ-
ities in order to determine the success of the experimental methods of training future teachers;
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—empirical: diagnostic (questionnaires, interviews) to determine the attitude of the teachers of STEM-disciplines
to the implementation of Inquiry Based Learning; observational (observation, self-analysis) in order to determine
the effectiveness of the developed strategy for mastering the technology of Inquiry Based Learning.

The research work included conducting initial and final monitoring to determine the attitude of teachers to
the use of Inquiry Based Learning in the educational process, which allowed to draw conclusions about the dynam-
ics of teachers’ interest and willingness to implement the above technology in their practice.

During the initial monitoring teachers were asked to identify and rank the challenges and risks of implementing
Inquiry Based Learning technology in the educational process (without the use of Go-Lab), which were mostly
divided into three main groups, such as unpreparedness or unwillingness of students to acquire the knowledge
through the research, material and technical problems, difficulties in selecting research tasks. In addition, the answers
analyzed the placement of accents and the priority of obstacles and difficulties for teachers of certain disciplines
(mathematics, science (physics, chemistry, biology, geography), computer science) and of the range of classes they
work with (only basic school, basic and high school, only high school) (see Table 1).

As we can see from the obtained data, unpreparedness or unwillingness of students to master the educational
material through research was chosen as the main obstacle to implement the research training for 56.1% of teachers
(213 people). In additional explanations, teachers also pointed out this exact format of education requires greater
intellectual effort, diligence, independence, etc., leading to additional workload, which most students are not ready
for, especially in senior classes.

Table 1
The results of the survey at the beginning of the experiment
Basic school teachers Basic and high school High school teachers
(5-9 classes) teachers (10-11 classes) Total
(5-11 classes)
number % number % number % number %
Unpreparedness or
unwﬂlmgness of students to 4 133 186 68.6 36 456 226 59,5
acquire knowledge through
research
Material and technical 15 50,0 69 255 23 29,1 107 28,2
problems
Selection of research tasks 11 36,7 14 5,2 19 24,1 44 11,6
Other (additional workload for
teachers; lack of time, etc.) 0 0,0 2 0.7 ! 1.3 3 0.8
Total: 30 7,9 271 71,3 79 20,8 380 100,0

It should be noted that among 30 surveyed teachers, who work exclusively in basic school, this reason took third
place, which indirectly indicates the dependence of the students’ desire to research on their age. In the assumption
of this we can draw another conclusion about the tendency to abandon research education is systemic, when from
one year to the next ensuring year students are getting used to learning in the traditional form, with the lowest costs
and burdens, with a smaller share of independent acquisition of knowledge, so that in senior classes only a small
percentage of students are able and willing to learn a different approach.

Material and technical problems, which on the one hand relate to the lack of necessary equipment for full-fledged
research activities, and on the other hand — the inability to provide material resources to students in distance learn-
ing, were chosen as the main obstacle 28.2% of teachers (107 people) are teachers of natural sciences.

Difficulties in the selection of research tasks, the search for relevant ideas as the main obstacle to implement
the research training was identified by 11.6% of teachers (44 people), including 37 teachers of mathematics and 7
teachers of computer science.

Teachers' introduction to Inquiry Based Learning technology and the Go-Lab ecosystem was intended to
demonstrate and convince the rest of the professional community of the teachers that the conclusions made on this
resource can overcome the difficulties listed above. First, the presentation of the problem for research «on demand»
(as intended by the developers) makes it concretize and understandable for students, and by filling the research
project in a digital shell with a variety of content, including virtual laboratories adapted to the age of students,
the research becomes attractive and interesting. Secondly, the introduction of Inquiry Based Learning not only
improves the quality of knowledge acquired by students, but also solves the problem of organizing research training
in distance education. In addition, the technology is successfully combined with another educational technology —
Flipped Learning — the technology of «inverted learning» or «inverted classroomy, the effectiveness of which has
also been proven by many pedagogical studies. Lastly, thanks to a large bank ILS from different disciplines, for
students and students of different ages teachers can get an idea and take as a basis the resources offered on the portal
to modify and create your own projects.

Taking into account the results of the teacher survey, the range of issues in need to be addressed for the successful
acquisition and implementation of Inquiry Based Learning technology in the educational process and outlined in
the following segments were highlighted as such:

© Knowledge, Education, Law, Management 19



ISSN 2353-8406 Knowledge, Education, Law, Management 2022 Ne 3 (47)

— subject-scientific, related to the search for ideas and selection of educational content;

— technological, associated with awareness of the use of Graasp;

— methodical, covering the issues of pedagogical design developed by ILS, direct implementation of technol-
ogy in the educational process and preparation of students for the acquisition of knowledge on the technology
of research training.

The Strategy for mastering Inquiry Based Learning technology

To address these issues, we have developed the Strategy for mastering Inquiry Based Learning technology,
which is demonstrably presented in the Roadmap (Fig. 2).

Local tasks set and solved at the Planning stage are setting an educational goal and determining the characteris-
tics of the students (target audience), for which the project of the Inquiry Learning Space will be developed. Markers
of this stage make the following clear definitions:

1) the format of training on Inquiry Based Learning technology in accordance with the goal (full-time / distance;
synchronous / asynchronous; individual / group; during the lesson / extracurricular, etc.);

2) the average time of the task and the limit of content and tasks in accordance with the regulatory requirements;

3) means of communication with students for feedback (instant interaction / delayed interaction).

For example, if the educational goal is to form in 7th grade students initial ideas about the phenomenon, process,
object, etc., and to provide Inquiry Based Learning technology combined with the technology of inverted learn-
ing, then taking into account the age, the available knowledge, the psychological and pedagogical characteristics
of the pupil body determined by remote, asynchronous, individual, extracurricular passage of students through ILS
with its content, that the time for processing can not exceed 20 minutes —the duration specified by the Sanitary Reg-
ulations for general secondary education. Thus, the result of passing the Planning stage is to determine the initial
conditions on which the creation of the ILS project will be based.
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Fig. 2. The Roadmap for the strategy of mastering Inquiry Based Learning technology

At the Projecting stage a script is formed and determined with the ILS design. Awareness of the use of Graasp,
awareness of the functionality of this platform and the available digital tools are the key to the success of this stage.
To facilitate this stage, you can first offer certain ILS design templates with tabs filled with individual Graasp tools:
in this case, the main task will be to find and fill the space with adequate educational content.

The next stage is the Implementation of training on Inquiry Based Learning with the use of Graasp, ie the organ-
ization of the passage of students ILS, which involves the teacher to administer the activities of students and appro-
priate communication. During the testing of the developed ILS, compliance with the initial conditions and regulatory
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requirements is checked, in particular, the time that students spend on each phase of ILS is monitored (for example,
using the Time Spent tool); find out if the students understood the use of digital tools during the tasks; the suc-
cess of this form of education is analyzed according to the obtained results, involvement of students, achievement
of the goal, etc.

If necessary, the ILS project is adjusted (the next stage — Correction) in order to adapt to other initial conditions
(another learning format, another target audience) and also to correct errors in pedagogical or user design. Markers
of this stage are ILS tuning, which we see in the etymology of this term in achieving harmonization of research training
using digital tools, and efficiency, which is determined by the results obtained and the time spent on project development.

Note that in teacher training trainings, we presented not only a strategy for mastering Inquiry Based Learning
technology with a clear idea of goals, the starting points, the list of tasks to be completed to overcome difficulties,
offering an affordable digital platform that everyone can use.

At the same time, we offered a series of interactive training exercises, in particular: «I am an expert», «I am
a pupily, «I am a designer», etc. For example, during the «I am an expert» exercise, teachers were asked to analyze
and process the ILS presented in the Go-Lab based on the following positions:

— compliance with Ukrainian curricula in terms of content, level of complexity;

— didactic expediency, such as content, reliability, persuasiveness of individual educational content and the ILS
as a whole;

— compliance with regulatory requirements for the use of digital resources by students of a certain age, in par-
ticular, short-livedness, aesthetics, adequate emotionality, etc.

During the exercise «I am a pupil», teachers using the personal analogy (empathy) evaluated ILS from the stand-
point of students for clarity, complexity, curiosity, and so on.

The purpose of the «I am a designer» exercise was to acquaint teachers with the functionality and tools of Graasp,
and most importantly — to form their ability to develop ILS templates of different architectures (basic scenario,
enlargement or complication format, etc.) with the content of tools, files, links (Table 2).

Table 2
The example of a developed template ILS (basic scenario)
Phase / tab Object Tools
Text Input Box
Orientation Questions Quiz (Quiz 2.0) or/ and Name The Frame
Visualization Add File (picture / pres§ntat10n) or / and Add Link
(video)
Text Input Box
Conceptualization: Hypothesis / Questions Hypothesis Scratchpad or Question Scratchpad
Build a Concept Map Padlet or Concept Mapper
Text Input Box
Investigation: Virtual Experiment Add Link (https://phet.colorado.edu/) or Geogebra
Table Data Processing Table Tool
Conclusion: Test the Conclusion Conclusion Tool
Conclusions: Padlet or Concept Mapper
Communication Quiz (Quiz 2.0) or Quest 2.0
Discussion: Chat Chat
Download File Drop

It should be noted that some teachers acknowledged that they are hesitant to use powerful digital platforms
due to insufficient, in their personal opinion, the awareness of the usage of such tools. Therefore, this exercise was
carried out in the format of facilitation interaction in order to help teachers to overcome the psychological barrier,
support them and set them up for self-improvement.

At the end of the training sessions, some teachers presented their own ILS developments, commenting on the ini-
tial conditions, as well as commented on the difficulties they encountered while working on the project.

The survey conducted at the end of the trainings showed the interest of teachers to use Inquiry Based Learning
technology and the Go-Lab ecosystem, and the readiness of the vast majority — 87.1% (331 people) to implement
them in the educational process (Table 3).

Conclusion

Therefore, the obtained data convinced us of the effectiveness of the chosen strategy of mastering the Inquiry
Based Learning technology and Go-Lab due to its flexibility, taking into account different professional experience,
level of information and digital competence, personal professionally significant qualities and working conditions
of the teachers participated in trainings and short time allotted for training sessions (4 hours of classroom and 4
hours of independent work).

The conducted experimental work, the obtained results and the conclusions made it possible to use the basis for
the development of experimental methods of training future teachers to master Inquiry Based Learning technology,
the study of which is still ongoing.
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Table 3
Survey results after the experiment
Basic school . .
teachers Basic and high High school teachers
(5-9 classes) school teachers (10-11 classes) Total
(5-11 classes)
number % number % number % number %
I will try for sure 28 93,3 254 93,7 49 62,0 331 87,1
I will try, but I am not sure about the 1 33 14 52 25 316 40 10,5
success
I can hardly use it in practice 0 0,0 1 0,4 2 2,5 3 0,8
I hesitate with the answer 1 33 2 0,7 3 3,8 6 1,6
Total: 30 7,9 271 71,3 79 20,8 380 100,0
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